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NOTICE

I. Change in-syllabus[ordinance/rules/regulatiqns/ syllabi

and books may from time to time, be made by

amendment or remaking and a candidate shall, accept

in so far as the university - determines otherwise

comply with any change that applies to years he/she

has not completed at time of change.

2. All court cases shall be subject to the jurisdiction of

Raja,sthaannive_risty headquarters J atpur only and not

any other place.
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Ordinance and Regulations related to the B.Ed. Examination

0.320 The Objective and the Learning outoomes of the B.Ed. course are-

Objectives:
I

5.

Yo el e

To help future prospective teacher to develop competence to teach subjects of their
specialization, on the basis of an adequate theory of learning and a sound knowledge of

the subject.

. To develop interest, attitudes and knowledge whlch will enable them:

(i) To foster the all round gromh and development of children under their  care and

N

(11) To provxde guidance to 1nd1v1dual pupil

. To develop an understanding of aims and objective of education in the Indian

background and to promote an awareness_of the role of the school and the teacher in

realizing these aims and 1deals

B TR I

. To develop an understandmg of the close relatlonshlp between society and school,

between life and school work

I

Tobuildupa profess1onal conscnousness '

o e boade e

Learning outcomes: .

L.

SN

9.

10. Ability to organize various school programmes, activities for pupil, !
| l

Competence to teach effect1vely two school SubjeCtS at the Elementary & secondary
levels. _ e
Ability to translate objectives of secondary education in terms of specific
Programmes and activities in relation io the curriculum.

Ability to understand children’s needs, motives, growth pattern and the process of
learning to stimulate learning and creative thinking to faster growth and development.
Ability to use- |

Individualized instruction

Dynamic methods in large classes.

Ability to examine pupil's progress and effectiveness of their own teaching through ,
the use of proper evaluation techniques.

Equipment for diagnosing pupil progress and effectiveness of their own teachings

through the use of proper evaluation techniques.

Readiness to spot talented and gifted children and capacity to meet their needs.
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11. Developing guidance point of v1ew m educauonal personal and vocational matters.

12. Ability to access the all round development of pupils and to maintain a cumulative

Ce e

13. Developing certain practical skili sﬁch-ds: .

record. o . ‘

a. Black board work J
NUSTRIN

b. Preparing improvised apparétus |

e \

c. Preparing teaching aids and ICT.. !

14. Interest and competence in the development of the teaching profession and education.
Readiness to participate in act1v1t1es of professmnal organizations.

0. 321 The objectives of the practical work prescribed for the two year B.Ed. eourse are

T bR

follows: :
PART II

Bracil Wori

Objectives: ERUAE S

To develop the ability and seIf-conf dence of pupll teachers
1. To be conscious of sense of values and need for their inculcation in children through
all available means including one' s own persona] life.
2. Possessa hxgh sense of professmnal respons;blhty

3. Develop resourcefulness, so as to make the best use of the situation available.

4. Appreciate and respect each child's individuality and treat him as iﬁdependent and l
integrated personality. o |

5. Arouse the curiosity and interest of the pupils and secure their active participation in
the educative process. |

6. Develop in the pupil's capacity for thinking and working independently and guide the
pupils to that end. !

7. Organize and manage 'the class for teaching learning.

8. Appreciate the dynamic nature of the class situation and teaching techniques.

9. Define objectives of particular lessons and plan for their achievements.

10. Organize the prescribed subject- matterl in relation to the needs, interest and abilities of
the pupils.

11, Use the appropriate teaching methods and techniques.
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12.

13.

14.
15.

P

16.

17.
18.
19.
20.

Prepare and use appropriate teaching aids, use of the black board and other apparatus

and material properly. o e

Convey ideas in clear and coooise'language and in a logical manner for effective
learning. Pliea e e |
Undertake action research. o

Give proper opportunity to giﬁed puplls and take proper care of the back-ward pupils.
Co-relate knowledge of the _su?j;:c_t __beiog ‘t‘ought with other subjects and with real life
situations as and when pOSSible:‘.‘I( R

Prepare and use assignments.
.Evaluate pupil's progress. v |

Plan and organize co curricular actlv!mes and parttc:pate in them.
it

Co-operates with school teachers and admmlstrators and learns to maintain school

1

records and registers.

-Practical skill to teach the two school .-sobjects offered under Theory papers VII a, b

";f‘. it

and the followmg

1.

2
3
4.
5
6

10.

1.
12.
13.
14,

Observation of lesson dehvered by expenenced teachers and staff of the college.

Planning units and lessons.
Discussion of lesson plans, umt]plans and lessons given (including criticism lesson)
Organization and participation in co- curricular activities.

Setting follows up assignment: A ‘

Evaluation in terms of educotio;olr tobje::c.tives use of teachers made tests &
administration of standardized tests.

Black-board work.

Practical work connected with school subjects.

Preparation and use of audio visual aids related to methods of teaching.

Experimental and laboratory wotk in sciences, home-science, Geography and other
subjects of experimental and practical nature.

Study of the organization of work and acti:vities in the school.

Observation and assistance in the hea.l't'h education programme.

Observation and assistance in the guidance programme.

Maintenance of cumulative records. - )@/
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O. 322 A candidate who after taking a Bachelor's / Shastri degree of the University or any

 the University for two academic years and has durmg the course of the years delivered at

15. Techniques of teaching in large ¢lasses. .
other University recognized for the purpose ,by the syndicate with two teaching subjects (as

defined in note no. I below ) has complel;ed a rcgular course of study in college , affiliated to

least 20 lessons (10 Lessons of one teachlsng sub_pect in part 1 & 10 Lessons of other teaching
subject in part [Ind) in a recogmzed school under the supervision of the staff of the college
shall be eligible for admission to the exammatlon for the degree of Bachelor of Education.

I AN | B

(Two years course)

Notes :-
i.  Teaching subject means a aubject offered by the candidate at his’her Bachelor's/

. Shastri or Master's Degree Exammanon either as a compulsory subject or as an
optional subject or as a subs;dlary subject prowded that the candidate studied it for at
least two years and also took Umversxty Exammat]on each year but shall not include f§
such subjects as were studned.b.j/' hlII; enly fof a part of the Bachelor's Degree Course.
Thus the qualifying subjects hke General Enghsh General Hindi, General Education,
History of Indian Civilization and CuIture Elementary Mathematics etc. Prescribed
for the First year T.D.C. course of the Umversny or a subject dropped by candidates at
the part I stage of the degree course shall not be treated as teaching subjects. In case
the honours graduates, hesides the honours subject the subsidiary subject would also
be taken into account prowded the —c—:encgdate studies the same for at least two
academic sessions and also took University Examination each year.

ii. Only such candidate shall be allowed to offer Social Studies for the B.Ed.
Examination as have taken their Bachelor's Degree with any two subjects out .of
History, Political Science, Public Administration, Economics, Geography, Sociology,
Philosophy and Psychology.

iii. A candidate having Bachelor's Degree in Agriculture will be allowed to offer General
Science and Biology for the B.Ed. Examination. General Science may also be allowed
to be offered by a candidate possessing the degree of B.Sc. (home Science) or passing
the B.Sc. Examination with (i) Chemis_try and (ii) Any one subject of life Science, i.c.

Biology or Botany or Zoology, Ger@efal Science may also be allowed to be offered by




iv.

Vi.

-

a candidate possessing the degree__of!l}.sp_. Exam in any one subject of life science i.c.

Biology, Botany, or Zoology T

' i B
A candidate who has offered Polmcal Science or Public Administration at his

Bachelor's or the Master's Degree Exarnmatlon shall be deemed eligible to offer

Civics as a teaching subject in the B Ed Exammatlon -
The additional optional subject of Bachelors Degree Examination in which a~
candidate passes in one year wrth all the papers prescribed for the Three Year course

after obtaining the Bachelors Degree may also be treated as a "Teaching subject”.

Further, if a candidate de31res to pass the addrtlonal optional subject after obtaining

the Bachelor's Degree to be taken mto conmderatron for permitting him to offer the

subject, under paper VII A and B for the B Ed course, the marks obtained by him in
the additional optional subject may also be taken into account in addition to the marks
obtained by him at the Bachelors Degrce for determmmg his eligibility for admission

to B.Ed. Course. ‘ 7
A student teacher of B.Ed. Course should have no difficulty in offering his or her

V'hl

teaching subject according to asﬁb’Ject offered by the candidate at his Bachelor's/
Shastri or Master Degree Examinati_on‘. A Student teacher can offer it irrespective of
Faculty consideration in this regard. He or she can offer any two subjects and his |
teaching subjects under Regolation-42 of the syllabus of B.Ed. of the University of

Rajasthan, Jaipur.

0.323 No candidate shall be allowed to’apjﬁé'a; in the B.Ed examination part 1 & 2" unless

he/she has attended (80% for all course work & practicum, and 90% for school

internship)

0.324 The examination for Degree of B‘_ac'helor of education for two years shail be in two

parts- part 1¥ comprising theory papers & part 2 practice of teaching in accordance

addition offer a special course in‘any one of the specialization prescribed under the
scheme of examination from time to tirne, and if successful as mentioned to this

with the scheme of examination laid down from time to time. A candidate may in I
effect will be made in the degree awarded to him. ;
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) I ' 0.325 Candidates who fail in B.Ed egcerui(n:efierr in part lor/ part 2 the theory of education
I may present themselves for, re-examination there in at a subsequent examination
i without attending a further cours!e at an aff'rllated training college.
¥ Provided that a candldate who farls in any one of the theory papers and secures at

least 48% marks in the aggregate of the remarmng theory papers may be allowed to
L

li reappear in the exammatron m therlmmedr_ately following year in the paper in which
he/she fails only. He/she shall be'decla:red to have passed if he secures minimum

e et
passing marks prescribed for the paper in which he appeared and shall be deemed to

have secured minimum passmg marks only prescrrbed for the paper (1rrespect1ve of
the marks actually obtained by lnm) for the purpose of determining his division in
accordance with the scheme of exammatron The candidate shall have to repeat the
whole examination in subsequent year in case he fails to clear the paper in which he
failed. _ : .

0.326 Candidates who faii in the B EEi ék&i}l}ﬁénon part 1 and part 2 only in the practice

: . |
i e

of teaching may appear in frie practrcal éxamination in the subsequent year provided
that they keep regular terms r”er four calendar months per year and grve at-least 20
lessons(10 in part 1& 10 in parti 2) s:upemsed lessons.

0.326 A: A candidate who complete a regular course of study in accordance with the
provision laid down ir the ordinance, at an affiliated teacher’s trammg college for
two academic year but for good reasons fails to appear at the B, Ed. examination may
be admitted to a subsequent exammatlorr“ers an Ex-student as defined in 0.325 or

¢ 0.326 Above.

0.326 B: No candidate shall be permitted to appear as an Ex~student. at more than one
subsequent examination.The B.Ed programe shall be of duration of two academic
years, which can be completed in 2 maximum of three years from the date of
admission to the B.Ed. 7

0.326 C: A candidate who passed B.Ed. examination of this University or B.Ed examination
of another University recognized by the Syndicate may be permitted to take a special
course in a subject if he did not offer a course in the year which he passed the

examination or in case he passed with a special course other than the one offered by

him for the examination provided that in each case: ?}j V
- Acad)
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(a) He/she studies at a college of educatlon affiliated for the purpose to the

1

University for at-least three months and
(b) - He/she completes the theoretical and practical work as laid down in the courses

of study for paper XI. | |

0. 326D. A candidate who has alreacli); passed B Ed examination of the University or B.Ed.
examination of some another Un1ver51ty recogmzed for the purpose by the Syndicate
may be permitted to take any onell'paper of pedagogy of teaching school subject and
other teaching subject Wthh he lTadirflot ‘?ffered at his B.Ed. Examination provided
that: T
a. He/she is eligible to offer that teachmg subject under provision of 0.322.

'|r;\ A,

b. He/she studies at a collcge of educat:on affiliated for the purpose to the

&1

University for at- least three mont?s‘ ".1 ’B .Ed part 2.
c. He/she completes the theorencal and practlcal work, as laid down in the
Scheme of exammat:on for that paper from time to time and also delivers at-
least 10 lessons in a recogmzed school under the supervision of the staff of the
college. |
Regulation 42:-

Scheme of B.Ed Two vears Examination

The B.Ed. (Two years) will consist of the onlowmg components;

Pt T

Part I- Main thieory papers at B.Ed. Part1& Part I

Part II- School internship of 20 weeks (4 weeks at B.Ed part I & 16 weeks at B.Ed part II)

In B.Ed Part-I Paper no. 01, 02, 03 and 07 a/b are of three hours carrying 100 marks
(80 for theory + 20 for sessional) each. Paper 04, 05, 06a and EPC-1 & 2 are of 2 hours each
carrying 50 marks (35 theory + 15 sessional) each.

In B.Ed Part - Il paper 07 a/b, 09 & 11 are of 3 hours carrying 100 marks (80 for
theory + 20 for sessional) each. Paper 6 P,‘ 08 10 and EPC 4 are of two hours carrying 50
marks (35 theory + 15 sessional) each, EPC-3 in part Il carry 100 marks out of which 50
marks will be allotted for practical and 50 marks for theory. EPC-3 theory paper will be of

two hours.
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Paper 8 SUPW Caxnp/Opeq_ai‘f'_"siég%ipéiyill be totally internal. It has five components

of 100 Marks (minimum passing marks :1*0‘1'/0) and not less than three days shall be devoted

for it by the institution.

Scheme of B‘Ed T‘Wo years Examination

PractlcaI/Intemshlp part wilk bc1 dev1ded m both the years and it will carry 450 marks.

"B.Ed PART" =1
Programme Qutline of B.Ed.
Paper | Course Title of the Paper Evaluation
Code ' | External | Internal | Practicat
I B.Ed-01 | Childhood and Growing Up ! 80 20
!
|
11 B.Ed-02 | Contemporary India and Education 80 20
ni | B.Ed-03 | Learning and Teaching 80 20
IV | B.Ed-04 | Language Across the Curricutum : 35 15
\Y% B.Ed-05 | Understanding Disciplines and Subject 35 15
VI B.Ed. { Knowledge and curriculum(part-1) 35 15
06a ' :
VIl | B.Ed-07 | Pedagogy of a School Subject (part-1) , Ist 80 20
A/B 1 & lind Year{candidate- shall be

required to offer any two papers from

the followino for part-1 & other for

part-2).
1. Hindj

2. Sanskrit

3. English

4. Urdu

5. History

6. Economics

7. Civics

8. Geography

9. Social Studies
10. Mathematics

11. Physics L \@V
12. Chemistry \%{\ Pty )
S 143
13. Biolo ajasta®
& Y- Py ot B
S ;A‘YU 7
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14. General Science ' ' - ¢

15. Home Science ~~ /¢ o
16. Commerce practice - +. . 2l
17.Book Keep. &Accountancy

18. Drawing and Painting

19, Music Ce

e  Graduation in-  Art, ¢ -Science&
Commerce students shall have to offer
any two teaching subjects studied at
graduation level at-least for two years
for paper vii {(a) (b). =7 = i

20* PSYCHOLOGY ~ +, -

21* SOCIOLGY .

22*COMPUTER PR

23* RAJASTHANI ..., .. .

* An additional pedagogy: coﬁrse { for é

school subject other ‘than ‘that chiésen for

course 7 (a &b) at secondary level, or the!

same school subject ;.at the™ higher

secondary level ) .

OPEN AIR/ SUPW CAMP - -~ -

100

Assignment for Courses)

15

-VIII | B.Ed.- 100
08 1.- Community Service _ 20
2. Survey (Based on social and 20
- educ;':lticnal evemtsy= #ir i
3. Co-Curricular Activities 20
4. Health and Social awareness 20
programme {DISASTER
MANAGEMENT AND
CLEANINESS) |
5. Studies (work experience related 20
with theory course and litrecy
activities) ‘ L
*EXTERNAL ASSESSMENT _ 75 150 - 225
{ one final lesson) i ‘
EPC-1 | EPC-1 | Reading and Reflocting on Texts (Taskand | 33 - 50
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EPC-2

EPC-2

Drama and art in education * -

35

15

( .

50

SCHOOL INTERNSHIP

(4 weeks)

According to NCTE & GOVT.

Rules and Regulation

ENGAGEMENT WITH THE FIELD:_ Task and Assi'gnmen% for Courses 1-6(a), 7 A/B , 8 - OPEN AIR/

SUPW CAMP & EPC- 1, EPC-2, |
* EPC- *ENHANCING PROFESSIONAL CAPACITIES i

Total Marks-975
B.Ed PART -2. (Programme Qutline as under)-
Paper | Course Title of the Paper Evaluation Total
Code Extérnal | Iniernal | Practical
vl B.Ed. | Knowledge and curriculum(part-2) 35 s - 50
06b _
VII | B.Ed-07 | Pedagogy of a School Subject (part-2), 80 20 - 100
A/B (Bt & llnd Year(candidate shall he

required to offer any two_papers from
the following on for part-1 & other for
part-2) :
1. Hindi . : :

. Sanskrit
. English

. Urdu

. History

L1
i
b
3

2

3

4

5

6. Economics
7. Civics

8. Geography

9. Social Studies

10. Mathematics

11. Physics

12. Chemistry

13. Biology

14. General Science

15. Home Science

16. Commerce practice

17. Book Keep. &Accountancy
18. Drawing and Painting

19. Music




- course 7 (a &b) at secondary, level, or the

¢ Graduation in Art, . Sciénce&
Commerce studénts shatl have to offer
any two teaching subjects studied at
graduation level at-least for two years
for paper vii (a) (b): ., b -

20* PSYCHOLOGY ..

21*SOCIOLGY - -,

22*COMPUTER SR

23* RAJASTHANI: =5 .

* An additional pedagogj course { for 3

' |
school subject other than that chosen for

.same school subject at the higher

secondary level) - -;- - -

Gender, School and Society

IX | B.Ed-09 35 15 - 50
X B.Ed 10 | Assessment for Leamning 80 20 - 100
XI | B.Edll | Creating and inclusive school 35 15 50
XII | B.Ed12 | OPTIONAL Special COURSES- (ANY 80 20 100
ONE) -
1. Peace Education
2 Physical Education and Yoga™ -
3. Guidance and Counselling
4. Health and Physical Education
5. Environmental Edidation += =™ =
(A) INTERNSHIP (16 WEEKS) According to NCTE & GOVT. Rules and
' Reguiation
(B "EXTERNAL ASSESSMENT 75 150 225
( ONE FINAL LESSON)
EPC-3 | EPC-3 | Critical Understanding of ICT 50 : 50 100
(20
Submission
of Report +
30
Practical)
EPC4 | EPC-4 | Understanding the self 35 15 50




_ Evaluatlon -

'Evaluation Papers B.Ed. Partfl Exam- ‘

TOTAL MARKS - 825 C e
ENGAGEMENT WITH THE FIELD: Task and Assignment for Courses 6b & EPC-3, EPC-4.

*EPC *ENHANC[NG PROFESSIONAL CAPACITIES

AT IR TS

1. Theory Papers 01, 02, 03 and 7 (a) (b) w1 l carry 100 marks, out of which 80 marks
will be of theory paper at the B Ed Part I Exammatlon and 20 marks to be assessed

internally. Out of 20 marks, 10 marks shall be for assessing the sessional work and 10

Wi

marks for the mid-term test.

2. Theory Papers 04, 05 and 6a wlll carry 50 marks, out of which 35 marks will be of

e ; -
theory paper at the B.Ed. Part-I Exammatlon and 15 marks to be assessed lnternally

IR N T

for assessing the sessional work.
3. EPC-1 & EPC-2 will carry 50 Marks out of which 35 marks will be of theory pap.er at

the B.Ed. Part I exam and 15 marks to be internally assessed for assessing the
o Y g e )

sessional works. )

1]

Evaluation Papers B.Ed. Part-I1 Exam- |

1. Theory Papers 07(a) & (b), 09 and 11 (optional special paper) will carry 100 marks,

out of which 80 marks will be of theory papers at the B.Ed part Il exam and 20 marks

to be assessed internally. Out of 20 marks, 10 marks shall be for assessing the
sessional! work and 10 mzirks for the mid-térm tést. |

2. Theory Paper 06(b), 08, 10 will cafry 50 marks out of which 35 marks will be of
theory paper at the B.Ed. Part II Exam and 15 marks to be assessed internally for
assessing the sessional work. '

3. EPC-3:This paper will consist of 100 marks( Theory Paper will Carry 50 marks
objective and descriptive type questions and 50 marks for computer practical out of
which 20 marks is for submission of report and 30 marks for practical) to be taken by
the External examiner.

4. EPC- 4: Theory Paper Will Carry 50 marks out of which 35 marks will be of theory
paper at the B.Ed. Part Il Exam and 15 marks to be internally assessed for assessing

@

% Z cﬁd) 14‘
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the sessional work.




~"Question Papers
1. Each question paper of 80 marks will have two sections. Section — A will contain 12

short answer type questions, out of which the candidate will be required to attempt 7
questions each carrying 5 marks.. Section — B will contain essay iype 3 questions with
an internal choice for each question. Essay type questions will carry 15 marks.

2. Each question paper of 35 marks will have two sections. Section — A will contain 10 ¥

shor.t answer type questions, out of which the candidate will be required to attempt 7
questions each carrying 2 marks. Section —~ B will contain 3 essay type questions with |
an internal choice for each question. Essay type questions will carry 7 marks.
3. 'I_‘fje syllabus of content part in papers VII A and B shall be the same as prescribed in
| the relevant teaching subject (optional wherever provided) for the senior secondary
examination of the board of secondary education Rajasthan, Ajmer from time to time.
4. -Ne direct question will be set in this content part but it will be evaluated along with |
pedagogy prescribed in the syllabus i.é the question set on this part will be based on |
 application of pedagogy. '
5. EPC- 1, 2 &4 Paper of 35 marks will have two sections. Section — A will contain 10 i
| shert answer type questions, out of which the candidate will be required to a’ttempt 7
questions each carrying 2 matks, Section — B will contain 3 essay type Queétions with
an internal choiee for each question. Essay type questions will carry 7 marks.
6. EPC-3, Question paper of 50 marks will be of objective and descripuive type,
contammg 50 Questions each carrying one mark. -
PART -2
.School internship of 20 weeks (4 weeks at B.Ed part I & 16 weeks B.Ed part II) and |
Practical work:- The Teaching Practice will carry 450 marks comprising of: -
1. Internal Assessment( two years-B.Ed part 1 & 2)150+150=300 marks
- 2. External Examination ( two years-B.Ed part 1 & 2)75+75=150 marks

~ Board of examiner for teaching practice as for as practicable each candidate will be |

~ . examined. Board will consist of two external examiners and the principal or his/her nominee

~ in each year.
e p /
(Acad)
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Board of examiner for teaching practice as for as practicable each candidate will be
examined. Board will consist of two external examiners and the principal or his/her nominee

in each year.

The name of internal examiner may be proposed by the principal.
Internal Marks- The distribution of 300 (150+150 each year) marks of internal assessment

shall be as follows; (For each year).

INTERNAL ASSESSMENT SCHEME

MARKS-150+150=300
. Micro Teaching 5 skili
(Each skill of 2 marks) 10 Marks per year
. Regular Practice Teaching in 20Marks per year
simulated condition
Including unit test in paper
VII (a) (b)
(Lesson 10 per year)
. Criticism lesson 20 Marks per year
. Observation 15 Marks per year
e Ordinary Lesson
e Demonstration Lesson
e Criticism Lesson
. Teaching aids (5X4 per year) 20 Marks per year
. Practical in the audio- visual
equipment on two topics(to be evaluated
by Audio- visual in-charge) 15 Marks per year
Internship
Teaching of Method subject (15X1) 15Marks per year
Social Participation in Group 10 Marks per year

Participation in all activities of school 10 Marks per year

Report of any feature of school / 15 Marks per y%\

Case study/ Action Research o
g B '{ :

oY
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YV Organization evaluation of practice teaching:

1.

" (a) The principal of the college concerned. °

Every candidate will teach atlleast 20" lessons (10 in part-1 & 10 in part-2) during _
practice teaching session in similation condition. At least ten lessons in each subject
should be supervised. 20(10+10) lessons as desired in the syllabus should .Be :
completed as full period class 'roéin lesson in simulation condition. Micro teaching
lesson to be used in addition to those 20 lessons for developing certain teaching skills.
A minimum of five lessons in each subject will be supervised evaluated by the subject
specialist or a team of specialists of the'subjects.

By.and large, the evaluation of the petformance in the practical teaching will be based
on the last five lessons in the subject when the student has acquired some competence
and skills of teaching, vt

The internal assessment in p’:ra'cti‘ée‘bf‘- 'téaching will be finalized by the principal with
the help of members of the teaching’ s‘t-’éiffl and the same will be communicated to the
university before the commencement of the practical each year.

At B.Ed pért—leach candidate should be prepared to teach one lessons at the final
practice examiﬂation. At the B.Ed part-2 exam candidate should be prepared to teach
two lessons (one in each subject).Tﬁe external examiners may select at-least 10% of
the candidates to deliver two lessons at B.Ed part-2 year.

There will be a board of Examiners for the external examination for each college
which will examine each candidate in at-least one lesson and a minimum of 15% in
two lessons (one in each of the two subjects).

The board of Examination will consist of:




LR | ui;r i

(b} A principal or a senior én;i:éxperlenced.jmember of the teaching staff of another
training college, affiliated to Umversxty ‘of 'Raj asthan.”

(cj An external examiner frdﬁi édtside:thélUniversity of Rajasthan or a senior member
of the teaching staff of an affiliated training college.

(d) The board as far as possible will represént Social science, language and science.

8. Approximately 50 lessons will be éxamined by the board each day.

e e I R RR————,

V1 Working out the result and awdﬁ:llfng’ﬂie“division:
(1) A candidate in order to be declared sucééssﬁ;l at the B.Ed.part-1 & 2 Examination
shall be required to pass separately in Part I (Theory) and Part II (Practice of
Teaching). L
2) For a passing in Part I (Theory)'a ¢andidate shall be required to obtain at-least (a) 30
percent marks in each theory paper and séssionals (24 marks out of 80 and 6 marks out
of 20); (b) 30% marks in each theory paper and sessional (11 marks out of 35 & 4
marks out of 15) (c) 36 percent mafks in the aggregate of all the theory papers.
(3) For passing in Part II ( school internship Practice of Teaching ) a candidate shall be
required to obtain separately at:l;;;st:‘F -
%+ 40 percent marks in the external examination,
% 40 percent marks in internal assessment.
(4) The successful candidates at B.Ed part-1 & part-2 obtaining total marks will be

classified in three. divisions and shall be assigned separately in theory and school

internship Practice of teaching as follows:




Division Theory Practice of Teaching
I l60% 60%
II 48% | 48%
Pass -36% : o 40%

The practical work record shall be properly maintained by the college and may be

made available for work satisfaction of external examiner in school intemship (practice

teaching), those are expected to submit a report regarding this separately.
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Childhood and Growing up
' Marks -100

PR T S
[ B
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After completing the course the students will be able:-
To develop an understanding of the basic concepts, methods and principles of
psychology. B

To develop an understanding of the hature and process of development,

To understand the different periocis'éif fife with Psycho-Social Perspective.

To develop an understanding of the nature and'process of learning in the context of

various learning theories and factors.
To understand the critical role of 'l‘éeit‘ning Environment.
To acquaint them with various P's'yc"ﬁ:ol‘ogical attribute of an individual.

To reflect on the changing roles of children in contemporary society.

Unit I: Role of psychology to understand the child

Unit il: Multi dimensional development _

Psychology: Meaning, nature.& branches of .psj/chology, o
Methods of psychology: case study and experimental, Edu. Psychology;

Meaning, nature, scope, educational implication of psychology in new Era,

Child nsychology; meaning, concept

T S

Growth and development- concept, stages principles, | dimensions, Factors in
influencing development- genetic, biplogical, environmental and physical

Theories of development :

a) Piaget’s vgotsky cognitive development

b) Freud’s psycho- sexual development

c¢) Erikson’s psycho social development

d) Gessel’s maturation theory

Unit 3: Child Growing up

Childhood: Meaning, concept and characteristics, effects of family, schools,

neighbourhood and community on dévelopment of a child |

=




e Adolescence: meaning, concept, cﬁé;acteﬁstics, effects of family, school, pear group,

social climate and social media. | | " ' ‘
e Personality: concept and n;atﬁ\f-;.l ;:ﬁegi'ieg of personality with special referance to I
(Garden Allport, Psycho analytlcal theory, Junvs Theory) assessment of personality
s Individual differences: concept areas (Wlﬂ'l Spec:lal Educational needs-Concept) and
educational implication. - R
» Stress: meaning, types consequenc!:s of stress and stress managment.
Unit 4: Learning to Learn R
¢ Concept and beliefs about ]earnmg -Deﬁ'mng mlsconceptlon Brain’s role in learning

e Memory and forget, Behavmunstl& leammg theories (Thorndike, Skinner, Pavlov),

i
Gestalt, Cognitive, Types of learning by Gagne. .
e Motivation:-Concept and Maslow's jI-iiérxar"é'hy1 need theory, Creating and maintaining a

productive Classroom Enviroﬁniér%tél{)éélihﬁiwith misbehaviour
"Unit 5: Psychological attributes of ‘:il‘:)"i}nii'iv\i{du"éll - '
¢ Intelligence - Meaning, Types7 'q!.)f ‘Tiﬁtie_lliéénCe_ - Social, Emotional and Spiritual

Intelligence, theory of intelligence, Gardner's Multi intelligence theory, Measurement
of intelligence e
. Creaﬁvity - M-eaning', Compdnents, wéys of e,nhancin'g cfeativity, relation with
- intelligence and other factors, Meaéﬁremeﬁt of creati/vity
» Socialization - Procsss of Socialiiatiog;r Group dynamics - Theory of Kurt lewin's,
Leadership and its styles (Kimble young), social prejudice
+ Mental Health - Common probIems% related to child - Attention deficit hyperactivity
disorder (ADHD), depression, Learning disabilities, dealing with a problematic child.
Test and Assignment:-
o Class Test ' 10 Marks
* Project (Any one of the following) 10 Marks
1. Comparative study of developing pattem s of children with reference to different in SES.
2. Collecting and analyzing statistics on thq girl chxld with reference to gender ratio.
3. Write the adminstration, scoring, mtqrpretapon and conclusion of any one test by

psychological experiment on leaming/sp?@n of attention/memory/intelligence test.
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B.Ed. 02
Contemporary:india and Education
MARKS-100
Objectives:- ,
After completing the course the students wiil be able to :
1. To promote reflective thinking aroong students about issues of education related‘to
contemporary India.
2. To develop an understanding of | the trends, issues and challenges faced by
contemporary education in India.

3. To appreciate the developments in Indign éducation in the post independence era.
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6.
7.
8.

"Course Content

1 B
IR

To understand the Commnssxons a,nd comrmttees on education constituted from time

to time.

To understand issues and chgllgqgég of echl_c'fltion and concern for the underprivileged
section of the society. 7 | ; :( o |

To develop awareness about vai-l(l)us lﬁnovatlon practices in education.

To develop and understandmg of self teachmg technical devices.

To understand the constitutional values and prov1510ns for education.

Iilé

UnitI Education as an Evolving Cah-bé‘iit :

Unit -~

Unit -

Unit

Education: Meaning, conccpi and En_aturf:, Ancient to present education as an organized
and institutionalized form, formal and state sponsored activities.

. Y Y U S . .
Aims of Education: Historicity of aims of Educatlon, changing aims of education in

the context of globahzatlon sourﬁ:es of aintis of Education, influence of aims of

such as Aurobindo, Knshnamurthy, Fiere ard Ikich,
IE:  Issues and Challenges " i

Diversity, Inequality, Margmahzéﬁﬁnfﬁ Meaning, Concept, Levels with special
reference to Individual, Rc’gioﬁ, Lapéuagc, Caste, Gender.

education on the curriculum and trahsactlonal strategles Idea of educatfonal thinkers J
Role of education in multiculturél? and multilingual society for Equalization and ‘

- Improvement of Marginalization g;'oupg
Hindrances of Education in Incila Qualzty F acﬂltles Access Cost, Political
unwillingness, Youth unsatisfaction, Moral Crisis.

III: Constitution and Education

Study of the Preamble, fundamental 5rights and duties of citizens, Directive Principles
for state and constitutional values of Indian Constitution.

Constitutional provisions for educat;'on and role of education in fulfillment of the
constitutional promise of Freedom, Eﬁuality"Justice, Fraternity,

Education and politics, Constitutidrial vision related to aims of education, Peace
Education, Role of Education, Schoiql_ and Teachers as agents for Imparting Culture,

Education and Development. Educatiibn and Industrialization.

~IV: Programme and Policies |




e Overview the development of education system in India from 1948 to 2010 University
Education Commission-1946-48, Secondary Education Commission—-1952-53, Irdian
Education Commission— 1964- 66I National Education Policy— 1986

¢ Rammurthy Committee (1990), Yashpal Commlttee Report (1993) Revised National
Education Policy (1992) NCF—2005 NKC—2006 NCFTE- 2009, RTE-2010.

s SSA, MLL, RMSA, CCE, Navodaya Vldyalaya Kasturba Gandhi Balika Vidyalaya,
Model School. R

Unit—V:  Innovative Practices

¢ Concept, Need of innovation in view of technological and social change, Obstacles in

innovation, Role of Education in bringihg innovations,
o Education through interactive mode of teachmg Computer, Internet, Tally and Video-
Conferencing, Edu-set Smart Class Room ‘
¢ Yoga Education, Life Skill Educatlon, Education and Competence in life regarding
. Social inclusion. S |
Test and Assignments :-
~ 1. Class Test
2 .Any one of the following; - : T 10 marks

RS R TR

10 marks

e Debate or Organize a one day discussion on the topic related to the subject and
submit a repott. |

e Critical appraisal on the_r@pglj;“Q;__:re:gommendations of any commission and
committee. . |

. Organizé collage, Poster Making activity in your respective institutisn.

e Collection of at least three handouts of related topics of the subject.

"REFERENCES :-
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Rajasthan Hindi Granth Academy

2. Agrawal, J.C: Land Marks in the Histpry of Modern Indian Education, New Delhi 2.
Brubecher, John.S: A History of the ?robiems of Education
3. Altekar, A. S.(1992) Education in Aricient India, Varanasi: Manohar Prakashan

4. Dev, A.Dev, T.A.,Das,S. (1996) Human RJghts a Source Book New Delhi, NCERT
Pp. 233.
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Education, New Delhi, 1966. . .
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. Rusk, R. R, (Scotland, J. Revised) (1979) Doctrines of the Great Educators, Delhi,
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corgrp e ant gl
Learnlng and Teachlng
RN

MARKS -100

Objectives:

After completing the course the students will be able:-

1.
2.
3.

w

e

To get acquainted with the conccpt prmcxples and nature of teaching and leaming.

To understand the different leammg styles based on the difference of learners.

R EITIE I W
To study the relationship betwecn teachlng and learning and the factors which
influence learning kL

. Y {f TS S PTR . . .
To make use of modern informatidr and" communication technology to improve

teaching-learning process.

To understand learning as a proc‘éss of communication and be aware of various
resources available for making it cffectlve

To study and analyze the socio cultural factors mﬂuencmg cognition and learning.

To study and understand learning in ¢0nstruct|v1st perspective,

To get acquainted with professional sthics of teaching profession.

To study the new trends and innova:tions involved in teaching learning process with

professional ethics.

Unit I - Learning and Teaching Process

Teaching: Meaning, Nature, Principle, Levels, Phases and maxims of teaching,
Difference of training and instruction%ﬁ'om' I::each'ing.

Leaming : Meaning, Nature, Factors aifféctihg Iéaming and types of learning
Relationship between teaching and fleaming, Resource and their development for

promoting teaching — leaming p:ocess.' ,

L I . —I

f
|
f
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- 'I ¢ Tradition and changes in v1e\'nvof the léa:rﬁigg process a shift from teaching and
' learning, ‘_ | _ ‘
Unit II — Source of Effective Teaclhi}ldg_. I:é'a!::niné .
s Effective teaching: Mean1ng,co§nﬁonent and parameters of effective teaching,
| - classroom instfuction strategie?s;‘T%éédhéi"i;cha‘!iior and classroom climate. (Flander’s
interaction analysis system) o :?"‘ e
| « Instructional objectives in terms of bloom’s taxonomy.
' e Programming Learning: Concept, pﬁnciples and types of programme learning.
I e Concept of micro teaching, varicus teaching skills.
Unit ITI - Educational Technology =~~~ "
o Educational Technology: Mééﬂi'ﬁfg,, Tﬁﬁbrﬁéﬁce and Approaches.
o Model of teaching: Meaning, -A'ssumptions and Fundamental elements of a model of a
teaching suchman’s inquiry ira'i'ﬁiﬁg? model!*
s Communication: Concept, El'elxﬁéhtﬁﬁénd Communication skills, Teaching Learning
process as the cémmunication. | |
Unit IV — New Trends in teaching fl\e.ﬁ]l"i\iiall"g"élue to technological innovation
"« Analysis and organization Ieaifniﬁé in diverse class room: Issues and concerns.

e Team Teaching Cooperative learning and E-learning, E-content, E-magazine, E-

' | Journals, E-Library, Issues and cor;cemé with regard (o organize teaching, learning
| ' process in a diverse classroom:;W;J;t,h;;esg;ct;,study habits, ability, giftedness and
! interest of the learner ‘
Unit V Teaching as profession:

o Ethics of teaching, professional groizvth of a teacher

e Teacher as a professional practitioﬁer, identification of the performance, competency
| and commitment area for teacher.
J o Need of Professional enrichment of teachers
, e Professional ethics and its developn_';ent .
Test and Assignment:- -

1, Class Test 10 MA}{KS

| - 2. Any One 10 MARKS




)

o

B if o !
e Preparation and practical 1mpllcat10n of at least two technical learning resources ( !

transparencies, Power Point Shdes Ammated Videas)
e Identify the learning need of the leamer in diverse class room with regard to thelr
abilities, learning styles, socm cultural difference, learning difficulties and their

implication for class room teachmg

e Identify the professional skills for teachers and report any two programmes for

professional development of teachuié orgamzed by the school/ training college/ any

other agencies. L
A N S A

» Conduct an Interview of any two students w1th multllmgual background and identify

reodn gt

|

the problems in teaching lea;mg{g Breieess . ~
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B.Ed-04 }
Languaga arcrosls the curriculum
o Marks-50

Objecnvés

This course will enable the pupil teacher to- A

1. Understand the language background 015i Isu;dierﬁs as the direct or seen language users..
2. Create sensitivity to the language dlversny that exists in the class room.

3. Understand the nature of cla‘ss‘rqgmrdiscoursr‘: and develop strategies for using oral

language in classroom. . e .
4. Understand the nature of reading comprehension and writing in specific content areas.
5. Understand interplay of language and society. |
6. Understand functions of language
7. Understand language and speech dlsordg;.and inake remedlal measure too.

Unit 1 .

A)-Meaning, nature, scope, role, importance, functions of language, language background,

language and region, language and religion,  language and class, role of literature in

language . | 7

B)- Home language (mother tongue) and school language/second language. 2) Formal and

informal language (3) Oral and wntteq language — meaning, principles, objectives,

importance, relation, differences

"Unit-2 * N

A)- Oral aptitude in language, theoretical_fSpeech of oral apttitude, development of oral

expression/specch in pupil teacher, classropm discourse, discussion as a tool of learning,

H o \@j .
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" importance, co-relation, miethods and techmqucs o

" essay story letter poetry, incidents, report articles etc

- D} Reading skill - Consonants, Vowcls Words, Sentences, Recogmtlon Understanding,

questioning in the class room, developmg readrng skill through text book, problems and

remedies to incorrect pronunciation.
B) - Language skills — (LSWR-Listening, speaking, writing, reading,) Meaning, concepts,

Language laboratory- Need, Importance Advantagc, Use in teacher’s training.

7 Unit-3

A)  Listening skill - Pronuncnatlon Intonatlon Stress Pitch, Rhythm and Oral aptitude,
B)  Speaking skill - Pronunmanon Intonatlon Stress Pitch, Rhythm and Oral aptitude
C) ert:ng skill - Aspects of wntmg—shapes Sounds, Meanings, Punctuation marks,
Word, Sentence, Expresston in wntmg, mechamcs of writing, understanding and capacity to

write correct logical summarizing and expandmg thoughts and experiences, composition —

Silent reading, Imitation Rcadmg, and Loud readmg

Test and Assignment:- | | (15 MARKS)
1. Class Test (5 marks) |~ " o
2. Any One (10 marks) B

e Discuss with students and find ol'thé ‘dlfferent language they speak, prepare a plan to

use multilingualism as a teaching strategy.

o Identify speech defects of a pnmaxy l.evel students and make remedial strategy.

¢ Organizing an activity based game tol n;;)tlvate students for creative questioning.

¢ Close and critical readmg/drscu331qn in small groups

o Conduct a survey in secondary schobl to study academic achievement in overall or in
specific subject of diverse linguistic stltdents.

References:
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Bansal R K. and harrisson J.B.- (1990) spoken English for Indian orient iongman LTD

Madras el e e
4. Ladson, billings G (1995) toward a theory of cultwally relevant pedagogy American
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_ B.Ed 05 '
Understandlrné 131sc1plmes and subjects
Marks 50
Objectives:-
- After completing the course the students wﬂl bc able -

1. To develop an understandmg of ihe namre of disciplinary knowledge in the school
curriculum. _ _

2. To acquire a conceptual unders.farfdin’rg:‘af thé impact of school subjects on disciplines.

3. To develop interest, attitudes icmdlfnowlc:dge about the content in respect of framing
the syllabus. R

4. Tobuildupa profeséional discipli.na‘ry and curriculum programme.
Unit-I Meaning and concept of dlsclp..nary knowledge

¢ The Nature and role of dlsmplmary know]edge in the school curriculum.

e Relationship of dlsciplmary areas with school subject.

« Difference between disciplines & Intépdisciplinary Subject.

Unit -II School Subjects on Disciplines ‘

Impact of School Subjects on Disciplines:-

* Social Science: Methods: Lectﬁrclmcthod, Project method,Supervised study, Story-
Telling, Biographical, Source Me':_chod,Brain-stonning Dramatization, Experiential-
Learning ;

¢ Science: Methods & Techniques qf 'T“eachling Science: Brain Storming, Laboratory,
Demonstration, Project & Field vxsrt, Constructive Learning, Concept Mapping,

Heuristic Learning & Problem Solvih;g,i %Group Discussion & Panel Discussion




References:-

e Maths: Methods of teachmg mathematlcs Lecture, Inductive, Deductive, Analytic,
Synthetic, Heuristic, Project, Problem solving, and Laboratory methods & techniques
~of Teaching Mathematics: Questlomng, Brain storming, Roleflplaying, Simulation,

Non(1 formal techniques of learmng Mathematlcs

e Language: Story, Novel, Poctry Personal Essay, Pen Portrait. Travelogue, Self

&
Clid e

Narration, Memories :
¢ Redefinition of the school subject w1th conccm to social Justice

e Meaning of Social cultural pcfspectlvc in context of Universal education

Unit - III Process and framing of dlsclplmes and subjects

» Recognized the theory of contcnt Prmc1ples and process of Preparing the syllabus and
content o
e Practical Knowledge Commumty& Co-curricular activity knowledge with reference
to Disciplinarily and Reiation w1th School Curriculum
s Creativity development of learning through horticulture and hospitality
Test and Assignment:- - )

1. Class Test " 5 Marks

!
! r'.-\:j [

2. Any one of the following R 10 Marks

r-lﬁlﬂtml

o Prepare charts with related Ianguagel( Hmol English, or Sanskrlt)

¢ Preparation of a talk with related social justice.

+ Collection of news papers cutting,r.glated,with horticulture and hospitality.

+ Prepare a lab with related science and maths tools and their operation.

» Life sketch and contribution of any two Indian scientists and socialistic.

» Study of any one aspect of social i issues and prepare a report. _

¢ Preparation of Five (5) word cai‘ds, 5 picture cards and cross word puzzles

* (Language) |
5 microteaching skills & 5 macro- teaching (based on different innovative
methods) o -

1. Apple :- MW (2008) can schooli contribute to a more just society education
citizenship and social justice, 3 (3) 239-261
2. Brantom F.K. : The teaching of Sociai studies in changing world
|
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0.
10. Wesley, Edgar Brose : Social Studlps for Schocl.

Objectives : ; %

1. To create excellence in the educat;onal system for facing the knowiedge of challenges
of the twenty first century. '

2. To encourage the application of knowfedge skllls in the Indian educatlonal institutions.

s e

3 To enhance the quality of pre- servxce and in-service teacher training.

4.  Torealize the importance of curriculipm modification.

5. To provide awareness and understanding of social environment.

6.  To transform teacher- pupils in to a vibrant knowledge-based society.

Unit 1 : Concept of knowledge i

Chash, S.C (2007} history of ec}juc;?,;tlor} in ‘ch{ia, NCERT (2003) Nationa! Curriculum
fram e work .NCERT .
Clinton Golding of the centre for. s:tudy 6f higher education Integrating of Disciplines.
Daman.C Howard, Rastman, Meil( 1965) “T’he uses of language “ New yark.[{oh
Rinchyart and winstan. Inc.
Dengz. Z 92013) School subject and academic discipline in a luke a woods , B.K. weir
(Eds) curriculum, Syllabus deSlg;'l anci equ';ty A priner and model routiedge
Egen, Marlow & Rao, D.B. 2003 i‘éachmg Successfully , Discvery Pub. House New
Delhi AR ANE L
Freeman Diane-Larsen (ZOOQ)‘K:I*Fcl:i_qigt‘;gs and Principles in language- teaching.
Oxford :049
Sharma , L.M. 1977 (Teachmg of Sc:ént:e ‘& Life Science Dhanpat Rai & Sans. Delhi.

Course - 6 A : Knowlédge and Curriculum _
: ;':*_- E s Lo i ' - MarkS"So

3
»  Meaning and Nature of knoiévledge

S
. Sources of attainment of kﬂo:wledge in schools with special references of

i
o
b

i
S R e
A unfx?\)&d{ -
. I -1 ) -

i ;

}

|




Society, Culture and modérnity.
o
. Distinctions between-
Knowledge and Skill.
R R

Teaching and Training.

Knowledge and informatidn.

1 .
o e

Reason and belief.

1 Ty ]

Unitll  Facts of Knowledge- o

Different facts of knowl_edge and relationship such as-
SR
- Local and Universal
Concrete and Abstract.

Theoretical and Practical

School and Out of School |

(With an emphasis on understanding special attributes of school knowledge)

i

Unit III : Concept of curriculum

TR R RRT TR g

o Meaning, Nature and Objectives of Ctrricutum, Need for curriculum in schools.

Philosophical, Psychological, Sociofogical and Scientific basis of Education with

reference of Gandhi, Tagore, Dewey #nd Plato.

Difference between curriculum and syllabus.

Factors Influencing curriculum.
f

Various types of curriculum- Subject dentered, Experience centered, Activity centered,

Child centered, and Craft centered. i :

Tasks and Assignments | [ M

——— =




A ———T

1. Class Test 5 marks,
2. Any one 10 Mar}gs'w g

o How does school knowledge gét_l ;éﬂeqtéd in the form of curriculum, syllabus and

Lo

b

textbooks? ‘
e Review of a text book of any 59}1:?0;,1 ‘.égbjectl. ‘
s Prepare a children's literature handbook.
References- e -
1. Aggrawal, J.C. (2008). Knowlcdge lComrlnis'sion -2006: Major Observation and

Recommendations, Educational Reforms in India for the 21" Century. New Delhi,

Shipra Publication.

thd

Baisara, M (1999). Principles of: Cum’culum Reconstruction. New Delhi, Kanishka |
Publication. | |
Lal, R.B. and Paled S. (20_‘15._)..“19?{&}'_‘ Franework and Isasues in Education. NEw
Delhi, R.Lal Book Depot. R

4. Malareddy, M. and Ravishankar, S ( ). Curriculum Development and Eduéational

Technology. New Delhi, Sterling Publisher P, Ltd.. |

5. Mohanty, J. (2003). Modern Trénﬂs in Education Technology. (Reprint Addition
2013) '

6. Prasad, Janardan and Kumar, Vijay t1997).'Advanced Curriculum Construction. New

[¥8

Delhi, Kanishka Pubiication. o

7. Ramesh Shukla (2005). Dicticl)nﬂal; ;f Eﬁucation (2005). New Dcihi, APH.
Publishing Corporation. f h

8. Soti and Sharma, A. (2014). Eminf;nt Educational Thinkers of India. Agra, R.S.A.
International Publisher. Agra.

9. www.know]wdgecommission.gov.in;

10. www.ncert.nic.in E

1}. www.takingglobal .org/exprest/aniclé.htm 17cid-178
i




PAPER:-VILA /B

M .
T 100 3k

g%g'q - g é!f ANER

1. Wmﬁ%ﬁﬁmaﬁhﬁrwﬁf

2. mma?rqam—-qaasgﬁ?ﬂaﬂﬁmﬂml

3, W@@ﬁaﬁmmzﬁ‘rm|
4._W$Eﬁqaﬂ‘<’a}maﬁml '

6. THE AFrE T IS AR H ARG W AT BT T RO B 7
7. %ﬁﬁﬁmﬁrawwma%mvaﬂmém

8. %ﬁﬁ%m&ﬁwmw%ﬁmwaﬁwﬁaﬁmwaﬁﬁl

9 mﬁﬁmﬁeﬂ?mwwﬁﬁwmaﬁwﬁﬂﬁ@ﬁaﬁ@maﬁ _

I D AR A |

10.W3ﬁ?ﬂr@w$maﬁ’rm¢ﬂl
ni%é’(mma%ﬁﬁraﬁmaﬂ?arﬁmmﬂmﬁmml

12. 9@l AR ARy & @ i a3

14, %ﬁwﬁmﬁw—maﬁﬁﬁ%mﬁma@nwWW|

15. %ﬁﬁ%ﬂm#ﬁ@%%ﬂﬁwﬁvﬁmaﬁmﬁmaﬁﬁi
16. meﬁm%ﬁwww%mww;

PR — YA
A B T
. Wmﬁarﬁ'cﬁw(avfﬁw wﬁmwmﬁm‘x’ﬁg&ﬁ

o AR B B e - 1 |
(@) s, (@) SR, (1) g .(fq) TR (AR 7 )
(g)aﬁaﬁa(ﬁrﬁma%ma) |




) (1)Hrﬁ:—q3ﬂvw$ahﬁ%fqﬁ(n)?}§rrﬁ$3ﬁ?ﬁwﬁaﬁ%—mﬁ(m) -
Wﬁﬁu%ﬁﬁ(w)ﬁfﬁaﬂﬁﬁ%ﬁﬁ
(v)wmﬁamfha—ﬁ%#t(vz)wmﬂﬁ%aﬁ
(vii) fasm™ & a3 % ey wo

. W/Wwer%wﬁ%aﬁﬁmaﬁﬁu%

o WWE WS HRE

. %ﬁaﬁw@mwmﬁaﬁﬁ%
o R 3 YBR : T Rwor mﬁwmﬁrﬁwmﬁrwwﬁrﬁw
-qmﬁrwéﬁm%ﬁwquiﬁwmw

* TR IR WTWIRNETT @ yomely |
oﬁﬁamwméﬁ.ﬁwmw a’ifmﬂaai?b—i—a
Wﬂﬁ?ﬁmﬁﬁﬂwaﬂﬁﬂmgﬁiﬁmm |

o WER TEm —fic AR - mﬂwqa—w%mﬂﬁﬁaagﬁﬂmﬁgm
ﬁmﬁﬁmméﬁmﬂﬁiwma@w(wm)g_
wmmé—ww—m

TS (Th)

o ureErey fagrt & e @ — ﬁmﬁwwwmm
o gHE A yEfod — o fafy W),mmmm@mm

REREN S
1 \‘(( cad?)
al lasﬁnaﬂ

ALK Aty {RYL
Jnve vt 2o

|

S ' an‘\sﬂ




]

- J
J

|

o W & WHY — szﬁﬁrﬁuwmm@na%wﬁw
WWW%W%%H&WWWWJ

-Mm—mﬁaﬁmzﬁrw-aﬁmwm

.i K

amﬁaﬁamaﬁﬁmwaﬁwﬂw ®ii*4 [ 9 U fasm | !
owmwwwﬁﬁwaﬁ?ﬁw

(@) oTEal - WWWWWW

() PR e 1@ ST Rie-arf, W@el 75 79 U |

- (@) maﬁm/mwﬁtﬁ/mmwﬁ?ﬁwwugﬁmm@mmﬁ

&7 fageryor
3o (GT)

o f&=Y fireror ¥ oo — |
(a)ﬁmﬁmﬂaﬁmmm—waﬂ?ww
-, W—W FHE HedeH, Gd—mIferdr |

@ ueE & W — W—WWWWWWW
| 'WWWWWW HegrEeal P g FRA dqRT T,

ﬁﬁ&aﬂawmﬁmvﬁrﬁfﬁaﬂ?m qﬁwagﬁfmrm)
@) WS 9P ~ (famaﬁawﬁwmaseﬂ?a%mw)aﬁ?ﬁtﬂé

@ v gz frf oq ey

!
. ‘
T e

1. R T () | 10 FF
2. FEdQAFE @ : 10 &

o R ¥ uRd e T SR oo vk Rem AR, fay, g
ﬁ@awmmﬁzﬁwqﬁwmmi _

. WW*WE%WWWWWWWWWW@WW
Wﬁ%%ﬂﬂmq&aﬁwﬁaﬁr?ﬁ




Wﬁwmﬁmmeﬁ?mmﬁmw eyt w9 fag=
& 99 |
wwwgw‘ i i, e, P oTR) @ sRRE o W

- ﬂw@?w—uﬁ*’mﬁﬁtﬁzﬁwmﬁwaml

argﬁzﬁmﬁrmﬂrl%mf%mﬁﬂaaﬁvﬁawmammx
wmmﬁﬁmﬁmﬁwﬁmﬁ@%ﬁﬁmaﬁamﬁm
TR &Y |

ﬁs‘aﬁaﬁﬁmﬁw@ag&mﬂmaﬁl
Wﬂimﬁuﬁmmﬁmﬁ%ﬁmﬂa%ﬁwaﬁwﬁmmﬁmw%
aﬁﬁaﬁﬁ?ﬁnﬁwaﬂvrmwmwﬁmél
m—wﬁaﬁazﬁﬁmﬂﬁﬁﬁgwfﬁmwwﬁmaﬁvm
TRl BT FAI | . ,
Tr-ufewe § T Y S T e Wi @ gee @ .
Wﬁsmaﬂvmﬁmwl |

W‘fm‘\'fﬂ-—

1.

3.

2.

Wﬁ)w(zom)maﬁﬁum Wf%mwmamm
amﬂawzh(ooa)i%aﬁmmmmwumm ST |
Wumg%aﬂ?rzom)i%rﬁﬁrw—mﬁﬂaaﬂw ﬁwwﬁ’rqﬁamaé
feeeil |
w@mwwsﬁvwﬁrw 1987 angfyes fawdlt Rwor Rt g,
UHT O |
el A fRERT, 1993, %ﬁﬁwvﬁ?ﬁmﬁq%!

Tl (S1) IREIT (2012) mmf?@:rawmﬁ faeq v oy, w1d
feeett | |
mﬂimﬁﬁﬂ(zoor)%ﬁﬁﬁmw%mm

Rig <. @fdE (2001) R feror, ﬁ?ﬁ— 3 )%
0 | M \%“q{ alasmw

D ,‘ S\Vi \?\j?-
j




I
J
J

PAPER -VII A /B

fé‘ram

100 3w ||

gty —

1. W%WW@WWWI

2, meaﬁutsﬁfaﬁwﬁzsﬁﬁml
3.‘wm@mwﬁm$mmwmmwml
4. Gepa 9o & RS Saal & gus vd wHad R s

5. GEpa B ARG 7 QAT TF SHH WD TR B T I AT
6. UGwHA # W gd B Ry 1 e HR |

8. ﬁ%mﬁﬁéwmﬁ%ﬁﬁmﬂﬁﬁﬁ@maﬂmml
9. m—zﬁaqﬁﬁaﬁrﬁa@mwﬁmzﬁrmmmr

©. 40, UTSTHH, qmmsﬁ?maagﬁmﬁhwwwﬁfrWWWl

_11.Wﬁw%mﬁwwmmﬁﬁwwmmaﬁm
faeftra Hr) . o
12.%%#@%%@%—@%3%%31%%?&?[
13.Wﬁmﬁwmaﬁwﬁfﬁ%ml 7
14, mmﬂwzﬁmawaﬁmmﬁmml
15. ¥ RGO ¥ AT FATA B oNFeIBA ¢ FATT e AR FE |
IHE — T | '

AT B T ~

» g A e & Rigr, w8 @ TaR
waarﬁzsmamﬁmﬁamweﬁm
o TEHT W P WG, WW@'\'W HEHT W AR IR AN
argﬁzﬁm?ﬁummtﬁmﬁw e v W Swpa Qe §
e weRa |

o \ T
[ ?})\r/&ﬁ;}o

STRE Reb‘ § RS
£ L vy givers S\OQU?\ /




1. AIgAIST U9 faemead 9t 7 v 20 OrgEshd H AT
3. SfEATA # AT BT BTGB - 4 FG-ITHYG PET—pe
e YT H U&HA AN @ Rerfa |
(i) s Ren o wdurfAe wEeE § ARfadl o 343351
(i) B FA (1964-1066) |
(i) NPA(1986)  (iv). POA (1992)
(v) WS U SR {2005) — AT R ¥ W @ Ry
o A¥pT AT F AV B - PO, U, e Gickl

. g R @ fafey wg e

i, T R Vil e R
i, o ReEor | vii.“Tf%‘x'“iaﬂT.f-f@TéTO,T

iii. e R Viiii‘-"iaiﬁa'ra fogor

iv. g RiEo 3

v. s feor
VT P G, T, mﬁfﬁnﬁr@ﬁmﬂmﬁag—rﬁ‘m

o g Rwpor 3fw urg Qe mézhwqaﬁ&ﬂmamw
. Weﬂqwﬁmaﬁm

o PR o HoR A @ e R
(@) TRERETE Waﬁﬁaa?m@ﬁwmrm
@ R A - mwﬁaw%m
() fre A an-q&mmmgrmm
(ii) sﬁ@ﬁwtﬁ%m mwhﬁm@@m(mmi

{ i o \,b?j P\Cﬁd yl‘l
, . 4 i oy ei‘ {Ra)asi‘nan

TSRS /
l/l" ’




I

L

T ()
o e REw @ fafrt -
O TR 7 IRE B eER( - |
an uﬁﬁmﬁ@ﬁ#"mﬁ@,mﬁmmﬁfﬁ,waﬁm
{11 mmﬁmﬂ‘rzﬁm ﬁmﬁwmﬁw
g |
o faferl @1 sy — TR
) qﬁuwmﬂﬁhﬁw
(ii) m—m&wmmwaﬂwrﬁﬁarﬁm
(111) M—W—mammmmﬁ*@?ﬂ
(v} e B @EER F yay e
(v} o faval & wer Wega @ ey
(vi) 3R 9 wuERe B
(vii) w¥ea AT 9 RS

(=

(ix) W?ﬂmqﬁwwwﬁ
m(ﬂﬁﬁ) |
* UCTHA IR Uy WHd BT FEior siv fvaror

(&) wroTTEl, eEHT v greRywaR BT ey

(@ g ¥ o0 e vl rarwemi @1 few |

()l ¥ < Rer 1 wEw fed qRev @ w4

() ﬁwaqﬁwwmfﬁrw—aﬁ, I HE T Sqai |

P ([@EW) @7




o Tpa REor # anFerT —

(1) wepd W fagrE W RTEAT — WA SR AR i
I, SR I, FHg, i, Twiferd |

(@ W B EET - WAR-GEEE W U, Yoo e |
W Perrdie @ ARG PO A uv, TRRR o o (g
Wﬂgﬁﬁrﬂnw—mwm e g ww)

(3) tﬁ%ﬁm(ﬁmaﬁaﬁmaﬁzm)aﬁ?ﬁﬂé

(4) W~Wﬁﬂfﬂ1w=ﬂa—w

1. e e (%) k 10 3@

2 PEAJIBE 10 3P
> o T B o5 Retel @ g @ B @ @ Rafy @ R |
YT

> W o e Al s, vt o e Ren S dai g
wﬁmmﬁaﬁmﬁsﬁmﬁ@éﬁﬂﬁml

>ﬁﬁwwmwﬁﬁawﬁwaﬁ§qwﬁmahmwm
IR & | |

> ot v g ufFer o aWE T

> Gare T B g R gy SR amh dAR a5

>waq%rmﬁﬁmf9raﬁrﬂﬁé@:zmm#a§am

> grafaErIRa e wer o |

= T - |

1. WW@WM@QQOWM]

2, e, wwRg, (1992) WWW fecel-6, TroTEwA waTe, mf%{ 7
B AR

3. ST 38T (1996), WRITOTIHS Wﬁf&iﬂt T$ R, T e |

4, A, AR, (1990)%1?1@,?@133@%%‘&3@@!

= — 43
M(/cw

Ra)as o




b s
i

Eﬂ?-_aﬁ*'rﬁ"d'éﬂ 1973, FAMTIRIE qanrl%rml%r—q"rzrramﬁmﬂ

6.
7. Mackey William Francis, Language Teachmg Analysns London, Longmans, Green &
Co. Ltd. s s |
| 8. Widdowson, H.G., Teaching Language 'as Communication Oxford, OHP
’ PAPER -VII A /B
Pedagogy of Enghsh
Objectives — MARKS:-100

The student-teachers will be able to-

1.
2.
3.

8.
9.

Develop an understanding of the prine1ples of Enghsh language teaching.

Acquire knowledge of the objectlves of teachmg English as a second language.
Develop their own lmgunstlc glnnxlrrlatl'cal 1and communicative competence.

Develop ability to teach language skills such as listening, speaking, reading and
writing and integrate them for Lé‘:(')r'r;;lﬁﬁnicative purposes.

Acquire knowledge of dlfferent approaches and methods of teaching English as a
second language. Cli e v

Prepare annual Plans, unit Plans and fessbn plans of English language.

Choose, prebare and use appropriate audio —visual teaching aids for effective teaching
of English as a second Language.

Use various techniques of testing English as.a second language.

Develop remedial material and conduct remedial teaching.

COURSE CONTENT

'UNIT - I - FOUNDATION OF ENGLISH LANGUAGE TEACHING

Concepl of language, language acquisition, language-leamning ,

Forms of English- formal, informal, written and spoken

Importance of teaching English

Principles of second language teaching

Difference between teaching of corftenl based subjects and skill based subjects

Objectives of teaching English language (a) Skill based- LSRW (b) Competency

%
4

3 Jm a1t

: = ‘i

based- linguistic competence and communicative competence.
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- UNIT -1II - TEACHING OF ENGLISH LANGUAGE SKILLS

s Listening: (1) Concept of hstemng in second language (ii} The phonetic elements

involved in listening at the receptlve level (Monopthongs Diphthongs, Consonants,
pause, Juncture, Stress, Accent Beat Intonauon Rhythm) (iii) Llstemng skills and
their sub-skills (iv) Techmques of teachmg listening, Role of teaching aids in
teaching listening skills (v1) leference between hearing and listening

Speaking, Concept of speakmg in ﬁngllsh as a second language, Phonetic
transcription , Use of pronour;cmg dlCtIOﬂal‘y, The phonetic elements involved in
speaking at the receptlve level, Technique of teaching speaking skills and
pronunciation practice andr drills = Ear Training, Repetition, Dialogues and
conversation '

Reading skills:  Concept ofireading:in second language Mechanics of reading (Eye
span, Pause, Fixations, Regression and :Speed),Types of reading: Skimming,
Scanning, Silent reading, Readinfs ' aloud, -Intensive reading, Extensive reading,
Genuine reading comprehension ,” Relating teaching of reading to listening and
speaking skills, Role of textbookl il e

Writing Skills: Concept of writing:in first language and the second language, Types
of composition- oral, wriiten, controlled, guided, contextljalized and integrated
composition Teaching the following items keeping iﬁ view their style, ingredients
and mechanics; Letters '(Forngl_r:g_r_}d_@fggp;a]), Essay, Réport, Telegram, E-mail,
Notice, Précis, Paragraph, Developing Stories, Note making, Correction of Written

Work.

UNIT - III - METHODOLOHY AND PLANNING OF ENGLISH LANGUAGE
TEACHING

¢ Approaches, ‘methods and techniques, Whole language approach, Structural-

Sitvational approach, Communicative approach, Task based approach, Eclectic
approach, Direct method, BilingualLMethod Audio- lingual method CALL (computer
assisted language learning) and CALT (Computer assisted language teaching), Role
play, Simulation, Group work and Dnll technique,Study the above approaches &

methods in the light of -Psychological factors affecting second language learning -

h «;‘id-nS
Dy BES Rﬁl"‘g'h

———— T Nw“;}\/
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) _
» L
. Jl Nature of English language - Classroom enwronment and conditions -Language
.‘ functions , Planning of English language teachmg Annual plan, unit plan and daily

| lesson plan - Prose lessons - Content analysrs ,Poetry lessons — Components of poetry
- The place of poetry teachmg in school cumculum Concept, aims and objectives of
| teaching poetry in second lanQuaée | Grammar lessons-Planning for teaching
| Grammar and usage —sentence(Afﬁrmatlve, Negative, Interrogative, Simple, l
‘ Compound Complex), Vcrb-patterns Questlon tag,Determiners, Model Auxiliaries,
| Tenses, Infinitives, Gerunds, Phrasal verbs and idioms, Concord, Active and passive
voice, Direct and indirect speech Punctuatlons
] UNIT - IV-RESOURCES IN ENGLISH LANGUAGE TEACHING
~ » Concept and use of A.V. aids in the teaching of English .

» Resources for Teaching and learning English-Text books, work books, teacher’s
hand books, charts, plctures, flash cards, flannel board, tape-recorder, radio, OHP,
substitution tables, computer realla uewspapers magazines ,brochures , blackboard,
white board, Songs, Stories and anecdotes ‘Language laboratory and Language
games. Use of commumty resources and media for language development
Qualities, Responsibilities and Professional ethics of language teacher

UNIT - V - ASSESSMENT AND EVALUATION IN ENGLISH
e Concept of assessment and Evaluation in .English Concept, Need and Techniques of

Continuous and Comprehensnvc Evaluatlcu (CCE) in English, Types of tests -

Achievement test, Proficiency test D1agnostlc test, Prognostic test. Testing language

skills, Lexical and Structural 1tems, Poetry and Grammar. Preparation of an

Achievement test. Concept and need of remedial teaching.

SESSIONAL WORK:-
1. Class Test 10 marks
2. One of the following 10 marks

¢ Planning of 10 vocabulary building exercises and techniques to teach the  students
in the classroom. | |

» Identification of learning difﬁcultiesr experienced by student teachers during teaching

practice
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 Pedaigogy of Urdu
S T O Mearks-100

OBJECTIVES:-
On completion of the course the studént téacher will be able to :-

. Understand the basic concepts and functions of language with special reference to
urdu. S
e Acquire knowledge of objectives of teaching urdu at the secondary stage.
¢ Acquire knowledge of different methods of teaching urdu at the second cary stage.
o Plan and Teach lesson in urdu pi"bsé, poetry,Drama,Grammar,and Composition.
o Under stand constructive apjﬁfbaéh to iah'gﬁage Teaching and Learning.
¢ Prepare unit plans, Daily lesson plans and to analyse the subject content in terms of
language skills and Teaching objcp;ives.
» Develop and use of teachi'n'é'! a1’ in the class room both Print and Audio-Visual
materials and ICT (internet and ¢ompuifer ;t;ééhnology) |
¢ Develop and insight in to the léi}ﬁ\ilbi}0£.f¢: rétationship between curriculum syllabus and
Text books. o Lo
* Knowledge of Evaluation system in urdu and to methodically prepare exams and test
paper in urdu. |
 Conduct remedial teaching in ardw = ==~ === -
CONTENT:-
UNIT-1

¢ Concept of language (verbal & Nonverbal) Concept of language learning and
Acquisition function of language, Communication, Transmission of culture and
médiﬁm of instruction.

* Multilingualism as a resource.

¢ Origin and Development of urdu language,

o Language skills, Listening and Art of listeﬁing .

Speaking- Pronunciation , Recitation and Punctuation.

Reading- Aloud, silent‘,' Intersive and Extensive. . \@\
P_Cad J
o 253V CRajast®t

.




. " Reading comprehension, Reading defects and their cure.
_'l Writing- Knowledge of urdu scripts-khat-e-naskh-khat-e-nastaliq and khat-e-shikast.
| - e Teaching of alphabats, punctuation qualities of good hand writing.
| s Letter writing (Format and Informal)
| o Essay writing. VLA el
UNIT-II T
o Objectives of teaching urdu at secondary stage of education.
‘ e Problem of Teaching and learning urdu and their solutions.
» Place of urdu language in the present educational system prevalent in the state of
Rajasthan. |
* Relation of urdu with other Indian language.
UNIT -HI e )
¢ Methods of teaching urdu.

¢ Translation method.

*

Di;'ect method. .
e Play way method.
e Structural method.

Teaching of various forms of urdu Literature(i} Prose(ii) Composition (iii) Grammar

(iv) Poetry, Guazal, Nazam and Drama.

o Co-curricular Activities. R I CR AR

UNIT-IV

e Planning for teaching urdu: Need and importance of planning

e Content Analysis. '
Yearly plan, Unit plan and Daily lesson plan.

* Audio visual Aids-Need and importance of Audio-visual Aids, Types of Audio-visual
aids.

* Appropriate use of Teaching aids.

e Planning of urdu lab and its use.

* Qualities of good urdu Teacher.
UNIT-V
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Purpose of concept of Evalution in urdu.

Techniques of Evaluation, Tcacher made Test Examination paper Design and Blue

print, various types of questions and thelr use for Evaluation.

Assig‘ nments ;-

1. Class Test 1Y marks
2. Any one of the following;: - " 10 marks
Analysis of one text book prescrlbed 4t the secondary stage.
Writing knowledge , understandmg and Sklll Ob_]eCtIVCS of teaching prose and poetry
with specification SR
(5 each)
Preparation of two teachmg aids useful for Urdu teaching.
Prepare activities for listening, speakmg readmg and writing.(5 each)
Preparation of objective Type Test

Prepare three activities to develop the wrltmg skill of class VI student.

'REFERENCES:-
1. Inamuliah sharwani : “Tadrecs -e-zaban-e-urdu” usmania book
_ depot 1 25 Rabindra saraus cal-73.
2, | Khan Raéheed Hasan : [\“%Jl"d.l;\KalSC Likhen”Maktaba Jamia hmlted
Jjamia nagar, New Delhi 1997. o
3. Khan Rasheed Hasan % e w Ibadat Kaise Likhen’Maktaba jamia ]td.jamia
nagar New Delhil997.
4. Maulvi Abdul : “Quwaid-e-urdu”Anjuman Taraqq1 urdu (Hindi)
New Delhi.
5. Moin uddin : “udru zaban ki Tadrees” National council for
Promotion of urdu Language(NCPUL) New Delhi-
2000
6. Moin uddin : “Hum urdu Kaise Parhayen " NUPUL, west
block R K Purum New Delhi 2000.
7. N.L.Bosang/Mansoor _ |
Ali akthar Hashmi : “Sanvi madaris mein Tadrees” (NCPUL) New
Delhi 1998. s
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PAPER:-VIIA /B
PEDAGOGY OF HISTORY

Marks-100

Objectives:-

=
l
|
|

S PR S LI
8. Nagvi Noor-ul-hasan t* | “Tadrees-e-Aadab urdu”2004, Education book J
1. To enable the student teachers to undcrstand the 1mportance of History. |

2. To enable the student teachers to develop an understanding of aims and objectives of
IR TR .
+1

teaching of History. L

3. To enable the sprdent teacherls to l(:t;m':tru(;t and analyze critically the curriculum and
textbooks of teaching History at secondary stage.

4. To provide knowledge of dlffereh¥ mcctl;;)dé /devices of teachmg History.

5. To acquaint the student teachers w1th latcst mformatlon technology.

6. To help the student teachers to understand ‘the role of current events m teaching of
History. | o

7. To emrphésizc the role of History in developing the national integration and

international understanding.

8. To déveIOp an interest in teaching of History.
Unitl ’ ' e s s
L Meaning, nature and scope of history as a school subject, role and importance of history
~ inschool curriculum and life.
1.2 Aims and objectives of history, values of teaching history (moral, spiritual, social,
cultural and esthetic) relation of history with other subjects of Social and Natural

Science and Literature

1.3 A study of instructional objectives w:th specxal reference of new bloom’s taxonomy and
statement of objectives in behavioral terms '

1.4 Approaches: Current events Approach, Mass-media Approach Interdisciplinary
Approach, Constructivism Approach.

Unit-2 -
' L - \@0
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2.1 Modeis of teaching :

a. Discovery model
b. Valie Attainment model
c. Enquiry model

2.2 Methods of teaching :

a. Lecture method

b. Project method

¢. Supervised study

d. Story-Telling Method
e. Biographical Method
f. Source Method

.2.3 Innovative Practices

a. Brain -storming
b. Dramatization
g. Co-operative-Learning

h. Experiential-Leaming ‘

.2.4 Planning :

a. Annual plan

b Unit plan.

c¢.J.esson plan

Unit - II1 _
3.1 a. Teacher as a transformer of cultural & Historical Heritage.

b. Teacher as a facilitator

¢. Qualities and professional growth of a Hisfory teacher to face challenges of present

cra.

d. Teacher as a Reflective Practitioner and a Researcher.

3.2 Learning Resources

a. Print Media
b. Electronic Media
¢. Multi Media

d. Visuals




3.3 a. Use of community resources = - J
b. Field Trips - l: . (
c. History resources center k

d. Co-Scholastic - activities based on

e. History club
UNIT -1V
4.1 |
(2) Indian Historiography : Brief mtroductxon to Indian Historiography-Ancient, Medieval,

school curriculum o ' | }

and Modern. Problems of perlodnsatlon Cntena of Hlstorlcal criticism.
; [
(b) Teaching of Controversial Issuc : Nature ‘of Historical controversies regarding
facts.Controversies interpretation of facts Objectmty and value-judgment in History.
4.2

(a) History and National Integration : Our National heritage, Unity in‘diversity. The role of

"History in promoting nat1onal mtegrauon

(b) History and Inter-National Undcrstandmg Our Human Heritage. The role of History as
Crtn s ot

promoter of intermationalism.
43

|
|

| (a) Content Analysis of History Textbooks at secondary level.

(b) Usc of Libiary and other mstructlona] n:atena]s & Source: Primary and Secondary.
UNITV

5.1 Preparation of Challenging assignments..

5.2 Criterta for assessing written and practical work in History.

5.3Assessment Modes: Self-assessment, Peer assessment, Group assessment, Learners'

‘ profile, Open book exams, Learners' portfolid.

Test & Assignments:-
1. Class Test T 10 Marks
2. Any one of the following :- L 10 Marks

* Preparation of Research Report: Study in Depth in one area of content course in

Indian and Worid History to demonstrate the relevant knowledge in the subject




.
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e Organization of History Clrcle To mclude programmes such as reading of papers

on Historical topics, Group DISCUSSIOHS Preparation of reports, Orgenize
excursions to place of Historical mterest '
© Preparation of History Practlcai Norc Book

(a) Twelve Historical maps — six e?ch from Indian and World History.

(b) Time — Line Charts four each ﬁbm Iﬁdlan and World History.

() A small project based :oh¥the-study of a Historical event in the locality,
personalities, movements, buildings or institutions. '

(d) Group Presentation for Critical appraisal of existing curriculum and text book at

school level.

REFERENCES:-

1.
2. Arora R.L. (1990} Teaching of History, Prakash Brother Itd.
3.

4. N.CER.T. (1970) effective teaching of History in India A Hand Book for History

Arora, K.L., Itihas Shikshan, Ludhiana Prakash 1982,

Kongawad N.B. (2011) Itihas mattu Pouraneeiti Boodhane.

~ Teaching S g e

LN

Parik, Mathureshwar, Itihas Shrkshan, Jalpur Research publ. 1983.

. Roddannavar J.G. (2009) Method of Teaching history and civics.

S.K. Kochhar - Teaching of social studies sterling publisher New Delhi.

PAPER:-VITA /B .
PEDAGOGY OF ECONOMICS
Marks-100

Objectives-

To enable student Teachers to:

1.

Refresh the knowledge about the Meaning, Importance, Nature, Scope and Aims of

Economics.

Acquaint with the Aims, Objeé'tiyes and Value-outcomes through teaching
Economics. ‘

Develop ability to plan for suitable instructions in economics.




I

~N
]

Cori et : 1

methods for effective teachmg of the SUbjCCt

LN

Establish correlation of economlcs w1th other schoo!-sub_]ects

material aids).

DR L . . .
Develop skill to successfully use various evalvation techniques and to interpret the

Develop necessary sk:lls to use vanous teachmg aids, (Particular. locally available I
results. !

Develop appropriate attitude towards the subjects and country's economy.

To enable the students to constiuct'and analyze critically the curriculum and text

books of economics at secondary stage.

COURSE CONTENT:-
UNIT I-Nature, Scope and ob ject'i\'re B

UNiT II Curricalum and planning _

Mcamng, Nature, Scope of' Econbfmcs Place and Importance of Teaching of
Economics at secondary level. ‘

‘Importance of economics in schodt ctrriculum.

Aims and objectives of teaching cGonomics at different level. ) '

Bloom’s Taxonomy of objectivés Arid*Statement of objectives in Behavioral terms

with Special reference to Economics..

Correlation of economics with school subjects.

S h RE RETE S

Coerpt and objectives of curnculum.
Concepts and Principles of Constructing Curriculum of Economics

Critical Analysis of the existing syllabus..

. UNIT-III Teaching Planning

Micro Teaching, Content Analysis.

Yearly plan, Unit plan and Daily lesson plan — Meaning, Characteristics, Importance
and Steps '

Methods of Teaching:- Lecture Method Dlscussmn Method, Project Method, Survey
Method, Inductive-Deductive Method - J '

_Techniques and Devices of Teaching Econqmics - \ A




i) Assignments ii) Seminafc m) -B;cainj “Storming iv) Tours and Excursions v}
Supervised Study vi) Case |Study |
UNIT-IV Teacher, Text Book, Teaching Aids
s Text Book (Meaning, Impoftahce and qualities of a good textbook of Economics),
Supplementary Material (Meaning and sources).
« Economics Room ~Importance and l‘Equipments.
s Teacher of Economics — Importance, Qualities and Competence.
¢ Teaching Aids — Meaning, Importance and Types:
Uses of Chalkboard, Diagr;lfhs, Charts, Table graphs, O.H.P., T.V., Computer with
multimedia, Flash Cards, LCD Projector, Interactive Board.
UNIT-V Evaluation .
¢ Evaluation, Meaning and Importance of evaluatlon Achlevement Diagonestic test
¢ Types of Evaluation — Oral tests wnttcn tests-Essay type tests, short answer type tests
and objective type tests. Purpose and concept of eva!uatlon
* Objective of based evaluation i
. f’reparation of achievement test-
@ Various types of questiori ‘
@ Blue print
@ Preparation of question paper
Sessional Work (20 Marks) e o e
1. One test of 10 Marks.
2. Any one of the following 10 Marks.

@ Content analysis and preparatioh of instructjonal material related to any unit of
subject related to Economics.

& Construction of objective type test items.

& Prepare five slides related to economics teaching content at senior secondary level.

@ C(Critical appraisal of economics syllaBus at senior secondary level.

@ Preparation of 10 frames of linear or branchmg type programmes on any topic
of Economics,

REFERENCES:
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1. Aggarwal, J.C. (2005). T_eac:_i;z;}:z;g:.;of [Ecanomics - A Practical Appraoch. Agra:
VinodPustakMandir. s | 1

2. Arithshastra shikshan Rampalslngh prakashak-shabd sanchar, Ajmer ;

3. Arithshastra shikshan Harnarayan smgh avum rajendra pal- smgh Prakash-
Laxminarayan agarwal Agra :‘

4. Arora, P.N. (1985). Evaluatzon'm Economzcs New Delhi: NCERT.

5. Dhillon, S. and Chopra, K. ;(2002)' T eaching of Economics. Ludhiana: Kalyani
Publishers. e '

6. Kanwar, B.S. (1973). Teackmg ofEconomzcs Ludhiana: Prakash Brothers.

7. Lee N (Ed.). (1975). Teachmg of Economzcs London: Hememann Education
Books. e .

8. Lee, N. (Ed) (1975). Teachmg Economzcs London: Heinemann Educational
Books. PR AL

9. Mittal, R.L., Arth Shastar Da 4dhiapan. Patiala: Punjabi University Press.

10.Robinson, K. and Wulson, R(Eds.) (1977). Extending Economics within the
Curriculum. London: Routledge and Kégan Paul.

11.Sexena, N.R.; Mishra, BKand Mohanty, RXK. (2004) Teaching of Economics.
Merrut: R. Lall Book Depot b '

12.Sharma, Seema (2004). Modern Teéching Economics. New Delhi: Anmol
Publication Pvt. Ltd. '

13.Siddiqui, M.H. (2004). Teachmg of Economzcs New Delhi: Asish Publishing
House.

14. Teaching of social studies in secondary schools :Bining and Bining.

I-S.Teacher's Manual in economics : Dr.N.Hasen published law, Regional College of

Edu.Ajmer.
PAPER:-VIIA /B
PEDAGOGY OF CIVICS TEACHING
B MARKS-100
Objectives:-

The Pupil-Teacher will be able to . ((‘)
co " o
1. Explain and Discuss the Meaning, Natiire and Scope of Civics. Qa’) b 1
\
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Unit- I

Explain the importance of Civics as a school subject.

Differentiate between Aims and OBj ectives of Civics.

-

Specify the objectives of teachmg Cmcs at secondary stage.

O S

Discuss the meaning, preparatlon nnportance and use of different types of learning

resources of teaching different toplcs of Civics at secondary level.

7. Explain the meaning of Teachmg method and Teachmg techniques.

6. Prepare effective lesson plans for teachmg Civics.
8. Understand & analyze contemporary issues related with Civics.
v ek I

B ert o1
a. Meaning, nature and scope. of Cmcs as a school subject, role and importance of

IR

Civics in schoot cumculum and life.

b. Aims and objectives of civics, values . of teachmg civics (moral, spiritual, social,

ll [EMREE

cultural and Aesthetic) relation of Cmcs with other subjects of Social and natural

|
Science and Literature. : : o ‘ |
B | mn '-:- i 1 .

¢. A study of instructional ObjeCtIVCS with spec1al reference of new bloom’s taxonomy
and statement of ObjCCUVGS in behavmral terms
AL DY I

d. Approaches: current events Approach mass-media Approach, interdisciplinary

Approach, constructivism Approach. -

Unit-2

a. Models of teaching Concept Attainment  model,Value  Atiainment

SR OFY OSER

model,Jurisprudential model i _
b. Methods of teaching : Lecture method, Discussion method, Project method,
Supervised study method, Socialized recitation method,Problem-Solving method
¢. Innovative practices : Brain-storming method, Co-operative-Learning, Experimental-
Learning N
d. Planning : Content Analysis,Annual plan, Unit plan, Lesson plan.
Unit - 11 ‘ .
3.1 a. Teacher as an agent of social change% m molticultural-multilingual Society.
b. Teacher as a facilitator. ‘
¢. Qualities and professional growth:jf‘:)‘.fi a Civics Teacher to face challenges of

present era.




K d. Teacher as a Reflective Practitioner and 2 Researcher.
I 3.2 Learning Resources: .
a. Print Media e
b. Electronic Media
| c. Multi Media
J d. Visuals
|| 3.3 a, Use of community resources

'I b. Civics resources center

HeR I SR
R

d. Civics club

Unit— 1V  ' o
4.1  Local, State and National Pohtlcal Structure in India :
el oyl

Education for szenshlp'

c. Co-Scholastic activities based on school curriczlum ]

Political science in the global context.

o

Human right/Child right/Woman’s nght

1
Peace and conflict resolutlon

e o

e

Educational technology and pblitiéail science (Civics).

f. Gender issue in civics.

g. Content Analysis of Civics Tcxtbboks of secondary level, /
42 Useof Library and other mstructlonal materials.
UNIT-V Ty ’
5.1  Evaluation in Crvics:
a) Preﬁaration of challenging. assignments.
b) Critenia for assessing written and ﬁmcﬁcal work in Civics.
52  Assessment Modes: Self-assessment, Peer assessment, Group assessment,
Leamners' profile, Open book exams, Learners' portfolio.
Assignments :- -
1. Class Test | 10marks
2. Any one of the following: - 10 marks ,
1. Peer interaction (Peer Educators) and group work on selccted areas taken from school *

syllabus. . ‘_?_ o o @‘7

Ac2? ’
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1.

10.

Analysis of Curriculum Policie,s/Decuments and existing school curriculum.

Group Presentation for critical ;appraisal of existing political science (Civics)
I L Y i

curriculum and text books at school level.

: Development and orgamzatlon of pohucal scrence society.

[ 3 li e
Study of a selected problem of commumty life related with the area of civics.

Development and execution of a prq;ect of crvrcs
Collection of source materlals reIated w1th cmcs

Content analysis of the syllabus of the grade which has been taught by the student —

teacher with special reference of ’ o

- a. Identification of concept.

b. Identification of life- sklll

" c. Identification of activities and expenments

REFEREN CES:

n[

A.C. Bining and, D.H. Bmmg, Teachmg the Social studies in Secondary School
(McGraw Hill, New York, 1952)

Agarwal, (1993), Teachmg of Polmcal Science-A practical approach Vikas
Publishing House, New Dethi.

Aggrawal, J.C. (1983) Teaching of Political Scrence and Civics, Delhl Vikas
Publication House Pvt. Ltd.

Arora & Awasthy (2003), Pol:tlcal t}_leo_ry, Haranand Publication: Pvt. Ltd. New Delhi.

Bining, A.C. & Bining, DH ('1“95.’);),_Teachmg of Political Science in Secondary
Schools, Tata Mc Graw Hill Publishing Co. Ltd. Bombay.

C.D. Samford, Social studies in the Secondary school., MeGraw Hill, New York, 1952.
Hunt & Metcalf (1968), Teaching high school social studies, Harper & Row
Publishers, New York, London.

LF. Forrester : Introducing Social Studies (Orient, Long Mans, Bombay) 1956.

John Jarolimek. Ph.D. (1960): ‘Seciall Studies in Elementary Education (The
Macmiilan Co., New York). ’

J.U. Michalis : Social Studies for Chlldren in Democracy (Engle Wood Cliffs, N.J.)
1956.
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l] 11. Keith, Webb (1995), An Jntroductiqn to problems in the Philosophy of Social
i Sciences, Pub. Printer, London, New York I
I 12. K. Nasiah, School studies in tﬁc s:;hénéll Oxford Univ., Press Madras, 1957.
i 13. Kochhar, S.K. {1585), Methods andtTechmques for teaching, Sterlmg, Publishers Pvt,
I Ltd, New Delhi. e
I 14. Maurice, P. Hunt, Lawranceﬁ IJIét}':g]fl (1955) Teaching High School Social Studies
I (Harpar & Brothers, Publishers; ]
I 15. Nachmias, D.nachmias, C.F. E
I Press, Inc, New York. i':ﬂ)i'.

) ~ 16. Raiph, C. Preston, (1955): Teachmg Social Studies in the Elementary School (New
) . York, Rinchart & Company). :

' l‘ ' 17. S.K. Kochhar : The Teaching of Sé)cial Studies, Universities Publishers, Delhi, 1963. ‘
I 18. Saxena, N.R. Mishra, B.K. & Mohahty RK. (2000) Teachmg of Civies, Meerut: R.

Hall Book Depot. AR

15. Singh Rampal ( 1997) Nagarlk Sha‘ﬁtra ‘Shikstian Meerut R. hall Book Depot.

20. Tyagi, G.D. (2000), Nagarik Shas?i ?Shﬂéshﬂﬁ Agra: Vinod Pustak Mandir.

21. VR Taneja Teaching of Social Stﬁd:es Mohindra Capital Publishers, Chandigarh,

1958, o

22. Yadav, Nirmal (1994). Teachige gl ; :t;;.;iﬁ,t;h_f’olitical Science, New Delhi; Anmol
Publication Pvt. Ltd Bl 1

MARKS-100

Objectives :-
To enable the Pupil — Teachers to:

1. Devel()p an understandmg of the mearlmg, concept and need for learning Geography.
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5. Develop proper understanding of natipnalism and internationalism through Geography

Il teaching. Ca

i 6. Acquaint the Pupil teachers with ﬂ[}e\ rpréparaiion and use of different Resources of
I - Qeography. PR

] Unit-1 ‘

| 1.1 Meaning, Nature and scope of Geography as a school subject, Role and Importance of
] - Geography in School curriculum am’:thhfe v

] Emerging concepts and trends in Geography:

ll (a) Geography as a description of the earth

- (b) Geography as a study of natural phenomena and their effect on man.
(c) Geography as a study of Landscape—Physwal and cultural
(d) Geography as a study of real dlﬁ'crcnce

(e) Geography as a study of spatial relationships.
(f) Geography as a study of unifying and integrating discipline.

1.2 Aims and objectives of Geography: Values of teaching Geography (moral, spiritual,
social, cultural and Esthetic) relation of Geography with other subjects of Social,
Natural Science and Literature '

1.3 A study of instructional objectives with special reference of new bloom’s taxonomy and

statement of objectives in behavioral terms.

1.4 Approaches: Current Events Approach Mass-medla Apyroach interdisciplinary

Approach, constructivism Approach. T

Unit -2 .

2.1 Models of teaching in reference of Gcogfaphy teaching :

o Concept Attainment model
o Value Attainment model
o Inquire model

o Discovery model

2.2 Methods of teaching:
o Problem solving
\ o . Regional method | " l@

1* o Project method \ )
. r (A..,s. g,
Dy. Registra s
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o Supervised study 1
o lLaboratory method e : . ‘
o Demonstration method -
o Inductive&Deductivqmq@hgdﬁ .
2.3 Innovative Practices:' |
o Brain -storming method o
o Co-operative-Leaming R
o Experimental-Learning
2.4 Planning: .
o Content Analysis ,
o Annual plan
o Unit plan I
o Lesson plan
‘Unit—IIL
3.1

o Role of a teacher for conservatlon of naturaf resources & environment.

o Teacherasa facﬂltator o
o Qualities and professnonal growth of a geography teacher to face an ecological
challenge of present era.

o Teacher as a Reﬂectwe Practltioner and a Researcher.

W wE

3.2 Learning Resources
o Print Media
o Electronic Media
o Multi Media
o Visuals }
33
o Use of community resources ’
o Field Trips : Local & Regional
o Geography resource center I

o Co-scholastic activities baéed on school curriculum
o Geography club ) \@
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- Assignments:- _
1. Class Test 10 marks
2. Any one of the following: - . lO marks

Unit -1V
4.1  a.Local Geography: It's mea.ning signiﬁcanc,e and use as method of study.

b. Regional Geography: Its meanmg and significance, concept of regionalism.
.-42  a.Content Analysis of Textbovks of Geography at secondary level.
" b. Use of Library and other instructional materials related with Geography.

e ap ot
UNIT-V _
5.1 Preparation of Challenging asmgnments .
5.2 Criteria for assessing written and ﬁraétﬁ:ai work in civics.
5.3 Assessment Modes: Self—assessment, Peer assessment, Group assessment, Learners'
profile, Open book exams, Learners' ﬁeﬁfol'it;.:'rl "

Chile g

* FEach pupil teacher is required tol‘conlduct and prepare a brief report on anyone of
the following : I |
6 Socm—Economlc/Demographlc survey ofa wllage as a Geography.
(ii)  Land utilization survey of a v1llage |
(iii)  Traffic survey of a town.
(iv)  Any other survey of a similar nature.
¢ Geographic description of a place. Partmpation m seminars and writing of reports.
Each student is required to panlc:};a}e— .1n at least two seminars on varied aspects of
Geography and submit reports.
* Presentation of Geographic data through maps and diagrams. Students are required

to prepare ten such exercises in the form of an album.

REFERENCES:-
1. Bliar, Thomas A.,(1951), Climatology: General and Regional , New York, Prentice-
Hall Inc.
2. Brianlt, E'W. and D.W.Shave, (1965), Geography in and out of School, London,
Harrap and Co.

Brock., Jan 0.M.(1965),Geography. Its Scope and Spirit, Ohio, Charles E. Merril.
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Charley. R.J. and P. Haggét (@5)”(1'9‘67), Frontiers in Geographical Teaching,

4.
Methuen Educational Ltd.
5. Cons, G.J(1957) Hand bookl for Geography Teacher, London, Methuen Educational
- IR SR
6. Gabler, Robert, et‘ al , ( 1945) Introductlon to Physical Gcography San Francisco,
Holt, Rinehart and Winston. e
7. Garnet Ohio, (1965) Fundamental in School Geography, London, Harrap and Co.
8. Gospil, G.H. (1965) The teachmg of Geography, London, Macmillan and Co.
9. Gravees, N.J. ((1971) Geography in Secondary Education, London, Geography
Association. ¢
10. Graves, NJ. (1972) , New Movement irl 'the Study and Teachmg of Geography ,
Australia, F.W. Cheshire Pubhshmg Prmtmg Lid.
PAPER VII A /B
PEDAGAOGY OF SOCIAL STUDIES
‘ MARKS-160
OBJECTIVES: s
1. To develop an understanding o!bout:tﬁo éoncé;pt of Social Studies.
2. To develop an understanding of aims and objeotiveé of teaching of Social Studies.
3. To acquaint pupil-teachers with different methods, Devices and Techniques of
teaching Social Studies. e
4. To acquaint the pupil-teacher with different audio visual aids.
5. Preparation and effective use of teaching aids.
6. Organization of Discussions, Seminar, Tours, Exhibitions and Practical activities.
7. To develop the skill of preparation of lesson plan and its presentation.

8. Analysis of present day problems in social context.

9. To develop the skill of preparation and evaluation of question papers.

COURSE CONTENTS
UNIT-I Nature, Scope and objective.

Meaning, Nature, Scope and Importance of Social Studies.

Aims and objectives of Teaching of Social Sthdies. Writing objectives with respect to

Bloom’s Taxonom o
y ' \/ )
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s Relationship of Soctal Studnes w1th other sublects
UNIT II-Curriculum and planning
e Concept and objectives of curriculum.
.- » Concepts and Prmclples of Consm.ictm'Jr Cumculum of Social Studies
e Critical Analysis of the ex1stmg syllabus -
UNIT-III Teaching Planning
s Meaning, Importance & Use of Audlo Vlsual Aids - Chalk board, maps, globe,
models, charts, graphs, flash cards, radlo TV computer, Over Head Projector, LCD
Projector. _ o
¢ Social studies text book _ Neéﬂ IaIild'Qlll:a‘liti.éS.. '
e Unit Plan, Lesson plan - Neeid;yir'\r;lpo'f[taﬁée ?and Steps of writing it in teaching of
social studies. |
UNIT- IV Methods and Techniques
1. Social studies teacher — Qualities; anrd ﬁ%)le in Global Perspective
2. Methods of teaching of somal studles— Lecture Discussion, Socialized recitation,
source and Project method - A
3. Devices and techniques of teaching social studies — Narration, Description,
Iilustration, Questioning, Assigiinfeﬁf and Field trip.
4. Social studies room — Need & Importance and Equipment.
UNIT -V Evaluation

TR ORE P

e Utilizing Current Events and Community Resources”inr teaching of social studies. at
Secondary level ' |
¢ Critical evaluation of existing curriculum of social studies at secondary stage.
* Evaluation in Social Studies — Modern concept and types of tests; designing a Blue
Print for a question paper.
Sessional Work (20 Marks)
1. One test IO"Ma:ks
2. Any one of the following. 10 Marks
» Content analysis and preparation qf mstructlonal material related to any unit of

subject related to Social Studies. ‘ T

» Construction of objective type test itéms _
% o %/cm 20
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level.

Critical appraisal for Social Studxes syllabus at senior secondary level.

T

Preparation of IO frames of lmear or branchmg type programmes on any topic o

Prepare five slides related to Social Studies teaching content at senior secondary
f
Social Studies.

REFERENCES:- o
1. Aggarwal, J.C. (1982) Teachi;zg::oi)-‘lSébilal S‘tudfes New Delhi: Vikas Pub. :
2. Binning, Arthur C. (1935). Teachmg of Soczal Studies in Secondary School. New
York: McGraw-Hill Book Company , ‘ |
3. Dash, B.N. (2006). Content—cum-Method of T eachzng of Social Studies. New Delhi:
Kalyani Publication, SR
4. Dhamija, N. (1993). Multimedia Approaches in Teaching Social Studies. New Delhi:
Harman Publishing House
5. Hamming, J. (1959). The Teachmg of Social Studies in Secondary Schools. New
York: Longman Publication. .
6. Kochhar, S.K. (2001). Teachzng o'f.S’ocfal Studies. New Delhi: Sterling Publicatiohs.
7. Mofatt, MR. (1955). Social Studics Instruction. New York: Prentice Hall,
8. Preston, Ralph C. (1955). Handbook of Social Studies in the Elementary School. New

York: Rhinehart and Company.
Preston, Ralph C. (1959). Teaching Social Studies in the Elementary School. New
York: Rinehart and Company.

5. Sahu, B.K. (2007). Teaching of Social Studies. New Delhi; Kalyani Publishers.
PAPER:-VIIA/B
PEDAGOGY OF MATHEMATICS
Marks - 100
Objectives:

On completion of the course the future teacher educators will be able: |

1.

To enable prospective mathematics teachers towards the processes in which

* mathematics learning takes place in children’s mind.

——— e e s e e Y

To enable the nature, characteristics and structure of mathematics and its correlation

with other areas. | ‘
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3. To enabie the processes in mathematidcs. and tﬁeir importance.

4. To enable the content categoncs m mathematlcs and illustrate with examples.

5. To enable understanding of the Goals Alms and Objectives of teaching mathematics
at secondary school level. P

6. To enable awareness about the objectn_res of teaching mathemancs at secondary
school level as envisaged by NCF 2005 and KCF 2012.

7. To enable understanding and skﬂll in preparmg lesson episodes based on Five E

ey

model;. different approacl“]es methods‘ models and techniques of teaching

~y

mathematics. '

8. To enable understandmg about coﬂabbratwe learning and cooperative learning
strategies. b e

9. To enable the prospective mamematlcs teachers as facilitators for effective learning of

mathematics.

10. To enable prospective mathematics teachers with ICT enabled skills for facilitating

learning of mathematlcs . '

1. To enable skill in assessmg n‘letﬁerll\leltles leammg

12. To enable prospective mathemahcs teachers as reflective pracnnoners

UNIT I Nature and Structure of Mathematics

a) Meaning and characteristics of mathematics— Smence and Mathematics -
Development of Mathematics: empirical, m*altwe and iogical

b) History of Mathematics educatlen ﬁz&nelenf perrod to 21Ist century

c) Contributions of eminent Mathematicians{ Western &Indian-4 each)

d} Branches of Mathematics: Arithmetic, Algebra, Geometry, Trigonometry -

e) Undefined terms — Axioms — Postulates — Theorems — Proofs and verification in
mathematics-Types of theorems: Existence and Uniqueness theorems — Types of
proofs: Direct, indirect by contradiction, by exhaustion, by mathematical induction.

f) Euclidean geometry and its criticisms — emergence of non Euclidean geometry.

. UNIT- II Objectives and Approaches of Teaching Mathematics

a) Aims and Objectives of Teaching Mathematics: At primary, Secondary and Higher

secondary levels — Goals of mathematics education-Mathematical skills: Calculations,

r CJ_,‘_’
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Il Geometrical, and intexpret‘ir‘l\gugrgpho__ —:mMa'thematical abilities- Problem solving
i ability. ';__ ‘ l:_ )

¥ b) Approaches to teaching Mathematlcs Behaworxst approach, constructivist approach,
]| ¢) Process oriented approaoh Competency based approach, Realistic mathematics
I education. s '

I -UNIT-III METHODS AND MODEL OF TEACHING MATHEMATICS:

| a} Methods of teaching mathematlcS"Lecturc 'Inductive, Deductive, Analytic, Synthetic,
ll , Heuristic, Project, Problem solvmg, and Laboratory methods, Co-operative,

b pjios efs

constructivism method.

Tyl ~—

b) Techniques of Teaching Mathematlcs Quest:onmg, Brain storming, Role- pIaymg,

Simulation.

0 G
¢) Non- formal techniques of learning Mathematics
. N T TS

d) Models of Teaching: Concept attainment model, inquiry training model, Inductive
R D TR

thinking model. )

i deael

(
UNIT v Pedagogical content knowledge of mathematics {
a). Concept of pedagogic content knowledge (PCK) ‘
b) Pedagogic content knowledge analysis for selected units of 8th, 9th , 10th and 11th |
std:-Content analysis, Listing pre-requisites, instructional objectives and task analysis /
¢) Analysing and selecting suitable teaching methods, strategies, techniques, models:
learning activities, Year plan,(_}’:r_g_)g{arp;yoof work), Unit plan and lesson plan in
mathematics — their need and importalloo‘o o
d} Analysing and selecting suitable evaluation strategies
e) [dentifying the misconceptions and appropriate remedial strategies
UNIT-V Technology in mathematics education
a) Technology integration strategies for mathematics,web based lessons, web quest,
cyber guides, multimedia presentation, Tele computing projects, online discussions
b) E-content development concept ,formats, steps for preparation.
c) A survey of software used in mathematics teaching and learning,
SESSIONAL:
1. Class Tests 10 MARKS
2. Anyone 10 MARKS




N
I
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)

a) Group puzzles activity

b) Preparation of teaching aids

L S o ‘ U“\\:u i':?Uﬁﬂ/l

A &

¢) Demonstration of teaching aids

d) Collection of newsSpaper cuttings gglqt'ed to learn_ing of a unit in mathematics.
€) Preparing a scfipt for radio lesson b‘r‘ T.V. lésson in mathematics.

f) Visiting a mathematics [ab in a school and presentmg a report.
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P ER -VII A/B
Pedqgogy of Phys1cs

MARKS:-100

Objectives:-

| The student teachers will be able to:
1.
2.

W N e

Understand the nature of Science and Physics.

Appreciate the contribution qf Indian and Foreign scientists in the development of
Physics. o _

Develop the skill of planning teachmg lez{mmg activities.

Develop competencies in (a} S'fi:lectzon and use of teaching methods, approaches and
devices. (b) Selection, preparatxon and use of cost effective teaching aids. (c)
Inculcation of scientific attitude and science rclated values. (d) Plan, manage physics
laboratory and organize physws practlcal work

Develop skill of critical appralsal of Physws text book

Select and effectively make use of teachfrig gllds

Organize co-curricular activities related to physics.

Plan and critically appraise PthSlc's cﬁﬁiéu]ur’n at senior secondary level.

Prepare, use and analyze achiévement tests for evaluation of leaming outcomes of

Physics.

Course content

Unit - I - Foundations of teaching phys:cs

Nature of Science and Physics, Major milestones in the development of physics,
Contributions of Eminent Indian and foreign Physicists: C.V Raman,Vikram
Sarabhai,Homi jehangir Bhabha, Subhramanayan, D.S. Kothari, Chadershekhar,
Satyender Nath Bose, 'Newton, Arcliimedes, Alexander Graham Bell, Madam Curie,
Albert Einstein.

Relationship of science and soéiety, impact of physics on modern Indian society with
reference to issues related with Environment, Globalization, Industrialization, and
Information Technology.

Aims and objectives of teaching physics at senior secondary level, Correlation of

physics with other school subjects,




I
il
!
]
i

3
J

Unit -

]
Unit

Unit IV- Instructional support system' * - '

Unit -V Physics curriculum and Evaluation of Physics Learning

- II1 - Approaches and Methods'of Teaching Physics

practical work

‘:57 bem Lo £ R

1i - Planning for Instruction hﬁ\c'i; Reole of Teacher
Specific Objectives of Teachihg’%ﬁyéics in Behavioural Terms, Content Analysis and
Concept Mapping.

Developing Yearly Plan, Unit Plan‘and Daily Lesson Plans.

Teacher’s role in training studefits in scientific-method, developing scientific attitude,
critical thinking and creativity. “ ..o 0 ¢

Qualities, responsibilities and professional ethics of physics teacher.

Criteria for selection of physics téxt book, ‘Critiéal appraisal of Physics Text Book

Concept approach —Process approach — teaching science as a process,
scientific method, problem solving method,

Cooperative learning approach; *~ =

Activity based approach — invéstigatory approach,

project method, laboratory methiad ;:~ "0
Demonstration-cum-discussiofi mgttiod ,

H P i o "
v [V o LA

Consﬁuctivist approach A

‘ Lo vy i

Multi sensory aids: Significance and Psychological Principlés of using Teaching Aids,
use of chartc, models, overhead projectors, computers, internet, and improvised
apparatus. i mE e G oon

Use of Community resources in teaching of physics. -

Planning, equipping and maintaining Physics Laboratory; planning and guiding

Selecting and guiding Projects in Physics.

Planning and organization of Science Clubs, Science fairs and Field trips

* Principles of developing curriculum of Physics,
* Evaluation of physics learnirfg . formative, summative, continuous and
comprehensive evaluation, types of test items and their construction, preparation

of blue print and achievement tesi, item analysis,




Il
)
;
)
J

‘o Diagnostic testing and ret‘lhlc:iiai‘ teachi'r‘lgih physics.. Evaluation of Practical Work
Sessional Work — ‘ .
1. Class Test o " 10MARKS
2. Any one of the folloulfing: | IOMARKS

Case study of anyuor-lf‘:; éemor %ecbnﬁéry School Laboratory of Physics.

e Preparation of a diagnostic test of physics on any one unit.
[ T TR Yo .

* Planning activities for teaching a unit of physics using local resources.

Conducting and reporting a practical class in Physics Laboratory
SRR AT T
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PAPER:-VII A/B
PEDAGOGY OF CHEMISTRY

Marks-100

Objectives -
To enable student teacher to:
1. Understand the Nature, Place, Values and Objectives of teaching chemistry at

o

v
secondary/senior secondary level. =

2. Understand correlation with oﬂmer;u‘f)ijéc‘:ié .. :

3. Evaluate critically the existing syl‘lab'us of chémigtry

4. Develop understanding of various objectives of teaching Chemistry in Secondary
Schools. »

5. Understand and adopt proper methods of té-'féiliﬂé various topics of Chemistry.

Sl

6. Appreciate the usefulness of various co-curricular activities for fostering interest of
pupils in Cheinistry. e e
7. Get acquainted with various metlflods of evaluation of the progress of pupils in
Chemistry. | '
8. Prepare and »se different types of inst_rﬁctional méterial for teaching Chemistry.
9. Understand the difﬁc'ulties faced in teaching and learning Chemistry and suggest
remedial measufes'. : |
10.Evaluate critically the existing syllabus of Chemistry prescribed for
Secondary/Senior Secondary level in the State of Rajasthan.
11.Provide training in scientific method and develop scientific temper among their
students, -
Unit - I: The Nature of Science
» Definition of Science, Scientific Methbd, Scientific Literacy with suitable examples
from Chemistry, : |

e Nature of science with special reference to chemistry

¢ Instructional Objectives, General and Specific Objectives of Teﬁching Chemistry
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Correlation of chemistry w:th other $ubjects
TS Py o

Unit - II: Curriculum and Planmng '

Chemistry Curriculum, Place of Chemlstry in Séhool Curriculum

~ Principles of Curriculum Construchon leference between Cumculum and

Syllabus, e

Co-curricular activities, factors “irffluéncing curriculum of chemistry.

Modern trends in Chemistry ‘Cufriculﬁm CBA Chemical- Education Material
Study, Nuffied- O & A level. =~ ™ 7" "

Critical appraisal of Chemistry syllabus at Secondary/Senior Secondary level
prescribed by Board of Secondary Educatiofi; Rajasthan.

Planning- Daily lesson plan, unit plan & yearly plan.

Unit - I1I: Methods of Teaching Chemistry =~

 Micro Teaching, Skills of teachlpg Fésson Planning ,

e Methods of Teaching Chéﬁiigtfyi"lleéfﬁfe"Method, Demonstration Method.

Discussion Method, Problem Solving Method, Project Method, Inductive-
Deductive Method, Co-operative méthod; Constructvism method.
o Teaching Models-Concept Atfainiment Model, Inquiry Training Model

o Qualities of chemistry teacher.

UNIT-IV Instructional Support System

¢ Teaching Aids in Chemistry Audig.Aids, A-V Aids, Educational Broadcasts,
Television and Teleconferencing, Charts, Models, Low Cost Teaching Aids,
Improvised Apparatus. o

e Chemistry Lab: Layout Plans, Equipments, Fumifure, Maintenance of records,
repair, care and improvisation of apparatus, safety measures in Lab.

* Role of State & Nation'al.Level Institutions & Laboratories like DST, NCL,
Fertilizer, Pesticide & Chemical (;ompanies like Hindustan Zinc Ltd.

o Characteristics of a good text book and evaluation of a Text Book

Unit - V: Evaluation of Chemistry

e Difference between Measurement, Assessment and Evaluation,

» Characteristics of good Measurement, Diagnostic Test and Remedial Teaching,

v VV 5




o W . ;
» Criterion Referenced Testing and Norm Referenced Testing, Different types of

items, Essay type, Short types ébjective type

':x',rf';;';"rj'i. L . N
» Development and Standardization of Achiévement Test in Chemistry,

Assignments :-
1. Class Test
2. Any one of the following :-

T N Y

« <oyl v 10 marks

e Planning and Conducting Experiments. -

o Preparation of models and charts.

» Preparation of Chemistry Projects.

o Criticals analysis of chetnistry textbocks."

s Preparation of design, blue print for teacher made test.

10 marks

» Development of self-instructional métérial on any one topic of Chemistry

+ Life sketch & contribution 0f afy éné prominent Indian Chemist,

e Preparation of scrap book ¢ontaining original science (Scientific cartoon)

Stories/article

v Sy o

o Life sketch & contribution of any one prominent Indian Chemist.

. b ee ‘;':';:—__‘ _.' i .. - )
» Conducting & reporting two experiments usefu! at secondary/senior secondary

level (other than those in syliabus)

e A critival study of any one senior secondary Lab of chemistry.

» Preparation of 10 frames-ofL.mear-oi"Branching type programmes on any topic

of Chemistry.
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Mangal, S.K.: Teaching of Science; New Delhi: Agra Book Depot, 1982.
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12. Sansanwal, D.N. & Smgh P.: Models of Teachmg Saciety for Educational
Research & Development, Baroda, 1991 A '
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PAPER:-VII'A /B
PEDAGOGY OF BIOLOGY
SR . Marks100
Objectives: e o

To enable student Teacher to

L.

wn

A

Understand the Nature, Place Valuos and objectives of teaching Biology at Senior {.

Secondary level. _

Establish its correlation with otner:s_ugycctzs L

Evaluate critically the existing syllai?us of Biology prescribed for Secondary/Senior
Secondary level in the state of Rajasthan

Develop yearly plan unit plan and Iesr%on plan for Senior Secondary classes.

Provide training in Scientific meth_o@d and develop Scienctific temper among their
students. |

Use various methods and approaches of teaching Biology

Acquire the ability to develop instructfonal support system.

Plan and organize chemistry practical work at the Laboaratory.

Organise Co-curricular activities and utlhze community resoruces promoting Science

learning.
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16. Use most appropariate method fo‘ asses the progress and achievement of the pupil &

thus prepare appropriate test for the purpos‘.e (both theoretical & practical)
UNIT-1 Nature, Scope and Objectlves " ’
¢ Nature of sciénce with special referencc to Biology.
e Main discoveries and development in Biology.
s Place & values of teaching Bioloéy_'at‘§eco’1‘1"dary/scnior secondary level.
o Correlation of Biology with otﬁéf"is&i)jééfs S
e Objectives of teaching Blology at sccondal‘y/semor secondary [evel,
UNIT-II Curriculum and lanning ‘““. Sy
e Principles of Biology cumculum"a't Secondary/senior secondary level.
e Modemn trends in Biology Cumculum ‘BSCS.,
o Critical appraisal of Biology syllabus at secondary/senior secondary level prescribed
by Board of secondary Educatlon,'kajasﬂmn. o
e Planning- Daily lesson plan, unit plan & yearly plan.
* Qualities & responsibilities of Blology teacher Teacher's role in training students in

scientific method and in developnjig creatmty and scientific temper among their

students.

UNIT-III Methods and approaches

o Lecture method, Demonstration 7m¢tﬁhod, Lab.based methods, Inductive & deductive
method, problem solving, christic}_éonstrtictv-ism-, & Project method.
 Inquiry approach, programmed instruction, Group discussion, self study, Team

teaching, computer assisted learning, seminars and workshops.

UNIT-IV Instructional Support System

» Multi sensory aids: Charts, models, specimen, bulletin - boards, flannel Board,
Transparencies slides, projector, OHP, Computer, T.V., and Radio etc.

e Co-curricular Activities: Organizatiop of science club, science fair, trips and use of
community resources.

¢ Biology Lab: Organization of BIOIOg)f Laboratory, Arrangement of Apparatus, Care &

Maintenance of equipment & spcc;mah orgamzatlon of practical work in Biology.

N, \Qé ad)
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e Role of state & National Level Il'lSt!'llCthl’lS & Laboratories Research centers in

Botany, Zoology & Agrlculture . .

e Characteristics of a good text boo(k and E\i_aiuafion of a Text Book.
UNIT-V Evaluation in Biology '

; Evaluation: Concept, Types and purposes ‘- '

« Type of test items and their constructlon

¢ Preparation of Blue Print & Achxevcment Tést.

e Evaluation of practical work in Blology K
Sessonal Work :(20 Marks) |
(1) Class Test c Ot 10 Marks
(2)Any one of the following-- 10 Marks
o Life sketch & contribution of any'oné prominent Indian Biologist.

¢ Preparation of Harbarium (scrap book)

¢ Prepare any one of the followmg rcjléteé‘ to enwronment education.

(i) Poster (miniature), (i) Article, (m)Sfory, (iv)Play

o Description of any two teaching models, = - '

» Prepare a Radio or T.V. script.

» Make a list of local (resources useful in teaching Biology and prepared lesson plan

using some of them. o |
e A case study of any one senior scoopdarydabbf Biology.
s Preparation of 10 frames of Linear or Branching type programmes on any topic of
Biology. :

¢ Construction and administration of Diagnostic test on any one unit of Bioldgy.
REFERENCES:- '
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PA];ER vii'A/B
Pedagogx of General Science
- RS MARKS:-100
'OBJECTIVES:-- i

The Pupil- teacher will be able to- ' 7

1. Familiarize with nature of Gerlx:éréif _S:oié'nce;?' !
2. Formulate instructional objectives In behavioral terms. _
3. Critically evaluate the ekistin'gl\éc:'ié;liée LE:t’l"rr!‘i"dulum at secondary level.
4. Understand the basic concepts’ of Getieral Sfcienc’:c. _
5. Acquaint themselves with labdrﬁ’t‘oi‘y-piané purchase and maintenance of équipment
and material. | '
6. Explain the concept of cvalua;_ion_g;oq construct olu'e print of question paper.
Unit - 1 Teaching of General Scienco .
¢  Meaning, nature, aims and objectives of General science
¢ Importance of General science in Teachiné
»  Correlation - concept, importance and typeis.
e  Maxims of teaching in General science
Unit - 2 Planning in General- Science teachmg
o Curriculum - concept, methods of cumculum constmct:on Difference between
Curriculum and SyHabus, , o *
e Place of General science in school ciirriculufn

¢ Critical appraisal of General Science sy]labus at secondary/senior secondary level

e Science teacher - Qualities, Competencnes g




¢ Analysis of textbook. o -,
Unit - 3 Methods & Techniques 8f .t‘e.:;\clllli:ing:‘i?n;ée.n‘eral Science
e Methods -Scientific Method, Demonstration, Laboratory, Heuristic, Project, Co-
operative Learning, Construc-t]'\;rié’rfn,: ' Iﬁcf!!:cit'ii'é-deductivc.
"o Techniques:- Team teaching, Simuiation, Task analysis, Cognitive psychology based
technique, Technology based technique™ 1"
e Year plan, Unit plan, Lesson p‘laﬁ'- 'Geheréi; IT based,
Unit- 4 Teaching Aids and Models of teaching .
» Teaching Aids :Non-projective - chart, picture, model, Projective - Film projector,
OHP, LCD, DLP, Lo '
¢ Science laboratory, Science- club, Science EXxhibition, Field trip
o Laboratory Equipment and Matérial: selection, purchasc, maintenance and safety
measures.
" Models of teaching:- Concept Attainment Model, Inquiry training model.
Unit- 5 Pedagogical analysis & Evaluation in General Science
+ Concept ,Approaches & importance for pedagogical analysis,
e  Core elements and values, Content cum methodology approach, IT based approach
‘o Importance of evaluation in Ge_néral Science, Evaluation according to. areas -
Cognitive, Psychomotor & Affectivs, Dom}nn
e Use of tools and technique of -evahxaﬁoua&bhievement test, Diagnostic test, Remedial
teaching, Online Evaluation :
Sessional Work — ‘ ,
1. Class Test : Iijarks
2. Any one of the following: 10 "mark's
» Preparation of a diégnostic test of Gen. VScience on any one unit.
* Analysis of syllabus.
» Evaluation of textbook.
¢ Content analysis of one unit. i ‘ :

e Conduct presentation of lesson/ Unit. -
REFERENCES:- ‘
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Cartin, A.A. and Sund, R;D". (1972) Teaching Science throughDiscovery. London:

Merill. _ s :P :

Das, R.C. (1992). Science Teaching in School. New Delhi: Sterling Publishing.

Gerg, K.X.; Singh, Raguvir and Kaur, Inderjeet (2007). A Text book of Science of ||

Class X, New Delhi: NCERT. - | -

Hurd Dihurt, P. (1971). New Direttions in TéachingSchool Science. Chicago: Rand

McNally Co. i |

Joshi, R.; Kulkarni, V.G. and Sittha, Sothdatta (1999). 4 Text book of Science of Class

X. New Delhi., NCERT. S

Kohli, V.K. (2006). How fo Téhéhi.ﬁ'b?éh"ce:. ‘Ambala: Vivek Pub.2006.

Mangal, SK. (1997). Teaching af Scier?ce. New Delhi: Arya Book Depot, New

UNSECO Source Book for Scienie. France: UNSECO.

Sharma, R.C. (1998). Modern Science Teaching. New Delhi: Dhanpat Rai Pub. Co.

PAPER:-VI A /B

Ped;g,;'oé;r ;f:ﬁ‘bh‘i:e Science

100 Marks

Objectives:

To enable the student teachers to:

1.
2.
3.

- ¢lassroom situations.

Develop an understanding of aims, bbjectist and scope of teaching Home Science.
Create interest among student teachers in teaching of Home Science.

Understand the terms and concept‘s‘; of teaching of Home Science and their use in
Develop understanding and skills of hsing various teaching methods and teaching aids

in teaching of Home Science.

Train the student teachers to use problem;solving approach in problems related to
home life. -
6. Develop practical skills to organize szirious activities related to Home Science.
7. Develop competencies and skill for éffectivé evaluation in Home Science,
COURSE CONTENT: 5 |
UNIT-I :




Meaning. importance, principles and seope of home science, objectives of teaching of home

science at secondary level. Behavioural objectives: Meaning and importance of behavioural

.objectives, steps for preparing behavioural objecﬁves for teaching of home science. Place of

home science in Secondary School cumr'ulum Curnculum Construction-Principles and

critical analysis of existing schooI currlculum of Home Science. Correlation-Meaning,

importance, types of correlation and correlatlon of Home Science with different subjects.

UNIT-I1

a) Micro teaching skills relevant in Home science, :

b) Lesson Planning: Meaning, 1m';30;'iaaee an\dlessentlals of lesson planning. Use of
Demonstration method, Discussion method Pro_|ect method Laboratory method, Problem
solving method and Field trips in teachmg of Home Science.

A T S O
UNIT-II

‘Role of school and teacher in teachmg of home science. Qualities, qualification and

l\.

competencies of a home science teacher. Orgamzatlon of Home Science Department Home
Science Laboratory-Concept and lmEOﬂal?CC pIanmng of space and equ1pment for Home
Science Laboratory B
UNIT-IV

Meaning, Importance Essential Role ,Qualltles and limitations of Home Science text books.

CCAERE SR RTey

Audio-visual Aids: Meaning, importance and cla551f cation of audio-visual aids. Preparation

of low-cost teaching aids.
UNIT-V

Concept of assessment and Evaluation in home scierce, Concept, need and techniques of

"Continuous and Comprehensive Evaluafion (C@E) in home science. Types of tests -

Achievement test, Proficiency test, Diagoostic iest, Prognostic test. Preparation of an
Achievement test. Concept and need of reﬁedial teaching.

Assignments :- :

1.Class Test ‘ 10.marks |

2. Any one of the following :- 10 marks ‘

¢ Food - its constituents, functions and sources

o (Care and maintenance of cotton, wool silk and synthetics.

o Importance of care of the child. o \2&‘ \@

d.)
T f 08
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¢ Cleaning and polishing of brass s:lver glass and plasuc articies.

¢ Guidelines for making ﬂower arra.ngemcnt and rangoh

* Immunization Schedule el

 Orgarisation of mid-day mezztlsm schools ’_ |
REFERENCES: R

1. Begum, Fahmeeda (2006). Modern Teachmg of Home Science. New Delhi: Anmol

Publications.

Publishers.

3. Chandra, Arvinda, Shah, Anupama and Joshl Uma(1995) Fundamentals of Teaching
“of Home Science. NewDelhi: Sterhng Publisher.

4. Das, R.R. and Ray, Binita (1985) Teachmg of Home Science. New Delhi: Sterling

2. Bhargava, Priya (2004). Teachmg of Home Science. New Delhi. Commonwealth /

Publishers.
5. Devdas(1955): Teaching of Home Scwnce%m Secondary School, All India Council for
Secondary Educatlon New Delhi - .
Dapoor, Ritu (1994): Teachmg of Home Smence Parkash Book Depot Ludhiana
Kapoor, Ritu (1994). T ea”hmg of?fome ScEence Ludhiana: Parkash Book Depot.
Mago, Neelam T eaching of Home'Sczence Ludh1ana' Tandon Publications.

Seshaiah, Ponnana Rama (2004). Methods of Teaching Home Science. New Delhi:

e »® Noe

DISCOVCI'Y Publishing House. §
10, Sharma, ‘Shaloo (2002). Modcrn Methods of Teachmg Home Science. Sarup & Sons,
New Delhi. '

11. Siddiqui, Mujibul Hasan (2007). Teachmg of Home Science. New Delhi: A.P.H.

Publishing Corporation.
12. Yadav, Seema (1994). Teaching of Home Science. New Delhi: Anmol Publications.
PAPER:-VILA /B

PEDAGOGY OF COMMERCE PRACTICE
ER

MARKS-100
-Objectives:

On completion of the course, the studcnt-teacher w}il be able to:

1. Develop an understanding of content of comberce and accountancy
I | i '

_.k & ﬁ




"':l) Db i

2. Understand the characterlstlcs of Commerce and its role in the development of

modern society. TR

LI B
i

3. Understand the Commercial 1mphcat10ns of VaI'IOUS theories of learning

4. Gain competency in using moder-: psycholog:ca] theories to device teaching learning |

process.

i !

5. Understand the nature and functlons of vanous S instructional supports.

6. Improve the understanding ‘of ‘the prmmples of curriculum construction and

7. Develop the understanding of the various '!m‘e'thlods and approaches and techniques of
Peowriin o by . .

commerce teaching

organization in Commerce | " . ‘
8. Identify the role of IT in Commerce Educatlon
9. Develop an appreciation towards the role of oommcrce in daily hfe
Unit. 1 Conceptual Background of Commerce
e Introduction to Commerce: Meamng, Deﬁmtlons Scope and Nature of Commerce ag {
a discipline, Significance of Com'merce in the global scenario, Modemn trends in
Commerce: Banking, Insurance Trade~ Con'efanon of Commerce with other subjects: ’
Economics, Geography, acc0unt1ng, Mat'hcmatlcs Statistics, Internatlonal relations,
Business, Management information systéfn ' .
¢ Nature and Significance of Comrnerce Education: Meaning, Definitions, Goals, Aims
and Objectives of studying Commerve Ed_ucat;on— History of Commerce Education —
Development of Commerce Educatlon _1n Er;dlé- Need and importance of learnmg
Commerce at Higher secondary level- Foxfmulatlon of Objectives in Commerce at
National and State level(NCF), Importance of commetce in daily life.
Unit -2 Curriculum Developments in Commerce
o Curriculum development — General prihciples — psychological, sociological,

philosophical, needs and interests of the: leamer, nature of subject matter and

philosophy of nation. |

¢ Modern trends in curriculum cons]frilslction-E Objective based, Child centered, and
Activity based, correlated, ovcrcommg - individual difference, fulfilling the
requirements of higher education, ﬂex1ble and feasible.

e Different approaches to curriculum :.d.rgamziatlon ~ Spiral, topical and concentric




Unit -3 Training in Teaching skiﬁs

approach

Micro Teaching Practice in Teachmg S]qlls

Meaning, importance and purpose > of plannmg Year plan unit plan and lesson pian

.v'\\r

Teacher — Essential qualities, dutles and rcspon51b111t1cs

Professional growth —Ways and means of developing professional competency in
service training - Role of NCER'&"

»-L.r. i

Unit- 4 Instructional support or resources for &ommene teaching

Resource materials in teachmg Commerce— Syllabus, Textbooks — criteria of
scléction, Resource unit, Sohr'éé"'Bdbk,: “Tehchers’ handbook, Reference books,
Journals, Magazines, periodicals, Supplementali'y readers, Learning aids :audio- visual
aids (OHP), Computer, LCD Projector),CD.’RdM, Interactive White Board

Commerce Library —Need & Impottance T

Orgamzatlon of field trips and study tours thelr 1mportance

,Commerce Club—Need & Slgmﬁcance

Community Resources and its utlhzatlon

UNIT: 5- EVALUATION IN COMMERCE

[ ]

[ 2

Evaluation — Criteria for evaluatmg Teachmg Manuals, Criteria for evaluatmg ‘

Teachmg Competence. ‘

Objective based Evaluation, competencyxba;scd eyaluation

Construction of achievement test —design, blue print, writing of test items.
Different types of test items — merits snd deinerits

Continuous and comprehensive evaluation — grading system

SESSIONALS:
1. Class Test 10 MARKS
2. Any one 10 MARKS

* Report writing on Visits to bank$, insurance houses, warchouse, trade centers,
companies and other business houses.

» Collection of business documents ncwspapers magazines articles, paper cuttmgs

and business forms. = !




References: :
1. Aggarwal, J. C. (1996). Teaching of Co:mﬁcrce: A Practical Approach, New Delhi :
VikasPublishing House Pvt. Ltd.
2. Commerce Education Mohammed Sharlf Khan Sterling Publishers Pvt Ltd-NewDethi.
3. Khan, M.S., Commerce Educatzon New Delh1 Sterhng Publication (P) Ltd.
4, Method and Techniques of Teachmg .Commerce Singh M.N Young Man & Co.New
Delhi. .
5. Teaching of Commerce-Seema Rlalxo Aﬁﬁ{gll:Pu'b.lication New Delhi.

6. Teaching of Commerce-A Practlcal Approach J. C AggarwalVJRas PublishingHouse Pvt

AT

Ltd- New Delhi. o
7. Sharifkhan, Mohd.,The Teaching of Commerce, New Delhi; Sterling Publication (P) Ltd,
8. Teaching of Commerce in Our Sc‘ho:)i f.ulla BP (E'TTC-BIE Publication, Bombay).
PAPER -VIIA /B
PEDAGOGY OF BOOK KEEPING AND ACCOUTANCY

-
[T T

, Marks-IOO
Objectives:
To enable student Teacher to: :
1. Acqmre the basic understanding of teachlng of Book-Keeping

w5 T R

2. Develop the ability to plan cunlcﬁlum and mstrﬁcnon in Book-Keeping & accoutancy
at School level. !

3. Develop the ability to critically evaluate the existing school curriculum of Book
Keéping & accountancy |

4. Impart knowledge of the methods and ‘devices of teaching Book-Keeping and
accountancy to develop the skill of using the same.

5. Apply appropriate methods in tcachingé particular topics for Book-Keeping &
accountancy. o

6. Prepare achievement and diagnostic test

7. Develop necessary skills in preparatlon of usmg various teaching aids.

Unit-I S
| ‘ %‘smg V7

—— :
I SR
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H e Meaning and scope of Book-Keeping and Accountancy, its value and importance in

i social life o
e Aims and objectives of teacf]!mg 'E'Sbo:]'c: Keeping and Accountancy at Senior
i Sécondary level. Place and Importanée of Teaching of Economics at secondary level.

?! » Importance of Book keeping and Accountancy in school curriculum. '

]I e Bloom’s Taxonomy of objectives and Statement of objectives in Behavioral terms

with Special reference to Book keeping and Accountancy
| Unit-I1

| « Planning for teaching and role of teachet-

oo

+ Micro Teaching _ |
e Yearly Plan, Unit Plan and Daily Lesson Plan ~

« Teacher role and attitude
RS LT

+ Maxims and principles of classroom teaching

» Teaching Aids
UNIT-III , s
Teachin g approaches of Book—Keepiﬁg and fAccod_ntancy '

SO e

-a. Journal Approach
i b. Leader Approach
| ¢. Cash Rook Approach

-

1

d. Ecuiction Approach . .,-.—w: o e
Various Methods of teaching Book-Keeping and Accountancy with special reference to
modern methods of teaching Project, Problem jsolving, Lecture-cum-demonstration and
discussion methods. ' ‘
Techniques and devices to teach Book-Keepiﬁg and Accountancy.
UNYT-1V
» Principles and approaches of framing sylfabus and its critical appraisal at Senior
Secondary level a
+ Text Book of Book-keeping and Ac&éuntajncy,‘imponance, criteria for selection of
text book, reference books and joumals. i

+  (Qualities of gbod teacher

UNIT-V - I Q/\\ AC
NI ) fsﬂat('ai"“‘“ 88
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‘Sessint.al Work (20 Marks)

*

Prep::

Prepnr
Prep:r
Refe--

1.

2.

(W3

T SV

D

Object’

To er::

i:valuation of Students performance.’
LRSI TR

Acheivement Test,

Diagonestic Test,

31ue Print

One test of 10 Marks
Any one of the followmg-lO Marks

el st et
:(ion of teaching aids

+tion and construction of a achiéveinélii test

i X
:tion of a lesson plan based 011 any umovatlve method
RESRVES .

po e

S
Aggarwal, J.C.:Teaching of commerce.

l

isoynton Lewis D:Methods of teaching Book—keepmg,south western publication Co.

ARG VY o0

{incinnanti, Ohio.

i lindi and English Version) _
siarvey: Ways to teach Book-keeping and Accounting

~lby: The teaching of Book—kgggi?rvl_gn_ e

R AR CIIE ORI
{'upta and Gupta:Intermediate Béok-keepmg and Accounts, Agra Book store, Agra

.N.Vaish:Bdok-keeping and Accounts, Part I and IT (Hindij and /English version).

~arikh, Dr.A.K.M.:Lessor planning in India schools,Subha sanchar.Ajmer.

‘onne, Pohem and Freeman: Method of teaching Business Subject Gregg Puﬁ. Dir.,

.i¢ Graw Hill Book Co., Inc., New York.

Vorma A Musselma and J. Marshall Hannia: Teaching Book-keeping and

.ccountancy, Gregg Pub.Div., Mc¢ Graw Hill Book Co., Inc. New York.

Jilliams: Principles of Teaching applied in Book-keeping and Accounts Sir Issac (

“:man, London
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Pedagogy of Drawing and Painting

8

J student teacher to: - | % \((

12t
c%‘s

of ey

100 Marks

c8d?)
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. -5 CONTENT:

i e e

)

: :velop the skill of using vanous teachmg methods for teaching of Arts.

~-velop the Aesthetic sense.
* *quaint the students with different techniques of painting.
:velop imagination and sense of apprec1at10n of Arts and interest in teaching of art.

~arn and understand the pnnmples concept, and e!cments of art and to apply them in

Py e r L i

.:iching and daily life.

what is Art: Concept and Scope of Art.

Origin & development of Art in India with special reference to Pre-historic & Mughal
seriod.

“mportance of Art in Life and Education.

rinciples of Art.

Aims and objective of teaching Art.

lements of Art. RS

rt & Society.
(a) Stages of Development in Chiid Art.

{b) Principles of curriculum construction at secondary level.
Qualities of Good poster. ,,':.:

Design —Its meaning & types. |

Colour-Types and effects.

Importance of Colours in life.

Elements of Good Landscape.

Appreciation of Art.

Significance of Fine Art & its correlatlon wn;h other school subjects.
5ix limbs of Indian Art (Shadanga). - |

'mportance of Field trips and Excursions in Art,
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o . .
 The importance of Exhibitions & Competitions in encouraging creative expression
RVERE A L R TR

among Students.
UNLY '
)

« Qualities and functions of an Art-teaohor.

by

= Methods of teaching art: ‘
[_ecture cum Demonstratlon method -
Direct Observation method. ‘
Method of Imagination and Free Expression.
« Contribution of artists: Amrita Shergill, Shobha Singh, Rabindranath tagore and
Satish Gujral | |

L]

Importance of art Room and its requirements.
UNI?.Y '
Micr: e ‘"hing -
Year . | 'nit,& Lesson planning to teach

Still ::::. Design, Landscape, Compos:tlon Poster 7 ‘

Assignents :- ‘
AR A IS

1.Cliss Test . 10 marks
2. Av ¢ of the following - 10 marks
Pract: ! vork to be submitted by students during the session:
Size-': Imperial Size Sheet. One Canvai_lzl sn_z_o 18 X 22’ to be submitted along with the
shee:- o
o !.andscapes - 2

i Sili life - 2

i.:. Poster - 2

"/, Composition - 2
REF 2+ NCE

1. itwn, Percy (1953). Indian Painting, Calcutta,
2. lawla, 8.8. (1986). Teaching of Art. Patiala: Publication Bureau, Punjabi University.
3. U'nrriet, Goldstein (1964). Art in Everyday Life. Calcutta: Oxford and IBH Publishing

4 rswani, KK, Teaching and Appreciation of Art in Schools.

5. .~venfeld Viktor . Creative and Mental Growth }/
_ . B
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Unit -

-

"

Uni’ -

*

“wurma, L.C., History of Art, Goel Publlshmg House Meerut.

“welar, Sanjay. Still Life. Jyotsra Prakasha

i student teacher:-

Brpiege o, :‘(‘,.' VR

irgaret, Marie Deneck (1976) Indzan Art Ldndon The Himalata Publication.

~.-ad, Herbert. Education through art [paperback].

' PAPER: -VIIA/B
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Pedagogy of Musw Teachmg
Marks - 100

B

- understand the importance aims and objectlves of teaching of Indian Music.
.1 provide knowledge of dlﬁ'erent methods and techniques of teaching music.
: acquaint student teacher with latest teaching skills.
- equip with various Ragas and different talas.
- enable student teachers to organ:s:c:compehtu‘)ns.
. develop understanding *and TheSt}iétiq} ‘serise, time sense, tolerance and self
sfidence in student. SR
“Tusic: Brief Introduction _ _
hrief history of the development of various school of Indian music (Vocal and
tramental) their characteristic and chief exponents.
ms and oblectlves of ieaching of mus1c at the various stages of the Secondary Level
i Senior Secondary Level.
~ortant branches of music and their forms: Brief'comparative study of Northern and
-uthern Music. ‘.
rrelation of music with other school subjects.
fusic in School Curriculum
rortance of music in school curriculum
isic classroom equipments and other instructional materials
ice training, ear training, correct posture ojf singing
~2 of music in personality development l

ficro-Teaching & Skills

thods of Teaching Music.



.son development planning the lesson. :
~senting, evaluating and ré\fiéc\a;'iﬁg‘!filé les'S()n
» H ping musical growth Iaf \}ﬁi’ioué ‘:'gr;a'd:é's\ through selection, organization and
Jlication of instructional material and adaption of local and regional motives
s -uble for, |

e A-lio-visual aids and their use in teachingf of rr:;usic.
Unit-4 ographies of following eminent musicians:

+ S umiHaridas o |

+ '} sen

s P Vishnu Digambar Paluskar

s P. V.N. Bhatkhande e

Unit-5 '--.’pés of Tals & Ragas

il a T j‘

+ K wledge of following Télﬁ-"”féénwl'*al:;”'R‘upak, Darda, Kehrwa, Jhaptal, Ektal,
C rtal. toonee e
» K wledge of different part of ‘ihs‘zftrli-r’né‘rii‘[s T’én}j'hra/Ektar/Tabla

+ C cept of Raga and their lakshanes. Types of Ragas. Bilawal, Yaman, Khamaj, Kafi,

I frav,
SESSIC ALS:-
[. € =ssTest 10 marks
s A one Sy s end QENATKS

E- vy student will be required to write one assignment on any one of the following
tv s or any other related topic not included in the concerned paper to be prepared
W -inten pages :

» W .king knowledge of and performing ability in one instrument other than Tabla for
p: | teachers of vocal music and working knowledge of performing ability in vocal
r icand Tabla for pupil teacher of instrumgntajl musical.

*» A ity to describe and to . corﬁpose ~in the following Ragas:-
A .iva Bilawal, Yaman, Bhairav, Kafj, Asa?ari, Khamaj Des, Bihag and Malkéuns.

» N icand Folk music. -

REFER.../CES:-

|
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»ology.
©able the role of various ethods ahd approaches of teaching psychology.

Coondoooevh .
=thi, S§.S.A., Critique of Hundustani Music and Music Education, Jalandhar :
anik Printer, 1964

“:anda, V.N., Karmik Pustak Mahka Laxme Narayan Garg, Sangeet Karyalaya,
R CURE DI YOS N PR

ras

‘nagar, S., Teaching of Music, Shimla: Monika Prakashan, 1988.
', Bharpur, Punjab School Edutation Board, Sahibjada Ajit Singh Nagar.

" PAPER:-VII'A/B
Pedagogy of'Psychology

100 marks

o

‘ction of the course the pupil teachers will be able :
‘nable an understanding' about the meaning, nature, scope of psychology
cation.

2nable the distinction and overlap between psychology and educational

T ofat of oo

anble Approaches to orgaﬂizdtidh-bﬂ;ﬁéychology curriculum and Method_ology. of

'nping curricular materials
:1ble appropriate strategies for the transaction of psychology curriculum.

ble use diﬁ'efent'medlia,:materials,and;asources for teaching psychology.

- sduction of Psychology

' concept of Psychology

" account of the development of modern scientific Psychology from

“ophysics

< of Psychology as a science
ot matter of Psychology
i} of Psychology

- of Psychology in modern life (a brlef and general account)

ihutions of Psychology in the Varlous personal, familial, social, educational,

:ational and clinical aspects of human life Q/")
- ‘ . 7
. if ?0\ \ - ( ad )
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o Importance of Psychology in the school ‘curriculum — its unique nature and place in

human life, comrelation with other disciplines and its importance in developing
understanding about self and other people
UNIT-3 Aims and objectives of teé"cli:ihg Psychology

e Cognitive — knowledge, undéréf‘aﬁaihg analysis, synthesis and evaluation of human

(RS TVRTH

behaviour around _ .
» Effective — development of right values, :attitudes, interest and motivation related to
study of human behaviour _
e Development of scientific outlook and skills towards human beings and in using

psychological methods and tools’” |-

UNIT-4 Teaching strategies troe

s Class — room based lecture, discussion, seminaf, workshop, modelliﬁg
e Laboratory based — experimental studies
e Field based — survey, project, field visitof varidms form .
e Observation - |
o Clinical — case study SRR

UNIT-5 Pedagogical analysis of content
o A general overview and content analysis
e Determination of behavioura) objectives
¢ Selection of teaching strategies. . +; wim - 15=

¢ Achievement Test construction

Assignments :-
1. Class Test 10 marks

2. Any one of the following: - 10 marks
¢ Case study of an adolescent learner
o (Case study of a learner with special needs

* Plan and implementation of one lesson using constructivist approach/ 5 E/ Brain '
~ ¢ Based Principles of leaming | R J

¢ Administration & Experiment on i) Memory Retention, ii) Perception, iii) Imagination

. i} : Q}A L\Cad )
| ARl M acibat 9f
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Advanced Educational Psychology s, K. Mongal, Prentice Hall of India Pvt. Ltd.,
New Dethi. | | : o

Bhatanagar, S.: Educational Psychology (chal Book Depot, Agra-Hindi Version)
Crow and Crow: Educational Psychology Indlan Edition ( Evrasia PublishingHouse.
Chauhan, S.S.: Advance Educational Psychology (Vikas Publishers, Delhi)

Dutt, N.K.: Psychologcial Foundation of Education (Doaba Publishing House)
Educational Psychology : J itendra Mohan, Wllley Eastern Limited

Educational Psychology — Shukia and"Saff'aya '

Jaiswal, S.R.: Educational Psychology (Allied publishers-Hindi Version)

I Al

Saraswat,- Malti: Introduction to’ Educatlonal Psychology, (Alok Publishers- Hindi

Versions) AT

. Shiksha Manovigyan : P. D. Pathak, Vinod Pustak Mandir, Agra

. Shiksha Manovigyan : Arun Kumar Smgh {Bharti Bhawan)

. Shiksha Mein Nirdeshan Aur Patémarsha : Shiyaram Jaiswal Vinod Pustak  Mandir

: Uchchatar Shiksha Manovigyan : 'S, P Gupta Sarada Pustak Bhawan, Allahabad.
PAPER VIIA/B

Pedagogy of Soclology

(‘;'u;}r THT]

Marks100
Objectives : _
After completion of the course the pup!] tca_chers_ Wl_ll be able:
1. To enable the pupil teachers to devcloo a;hmuhderstandmg of aims and Ob_]ECIIVCS of
teaching of sociology.
. To develop an understanding of plipil teachers concerning curriculum organization.
. To acquaint pupil teachers with different methods and techniques of teaching of
sociology.
. To acquaint the pupil-teachers with different audio-visual aids,
. To develop proper understanding of different't;achniques of evaluation.
. To acquaint the pupil-teachers with recent tren;:Is in sociology.
. To Prepare and effective use of teaching aids.

- To organize discussions, tours, exhibitions and. practical activities.

. TO Interprete of socio-economic and population data.




| Course Contents :

et

- 1 Ty T.

o ,:c v ..
10. To analyse present day problems in social context.
11.To develop the skill of preparation of lesson plan and its presentation and
preparation and evaluation of '(quésti&; papers

12.To0 set and equip the room to teach sociology.

Pl s
UNIT-1
 Meaning, nature, scope and importance of sociology in modern context.
e Relation of Sociology with dtﬁér“subjects, (Political Science, History, Literature
(languages), Psychology and Geography) 7
¢ Aims, objectives and values of teaching of Sociology.
~» Recent trends in teaching 6f Sociology.
UNIT-II

» Principles of constructing curriculiny of Sociology.

.o Approaches of organization of Sociology curriculum.

Unit (b) Concentric (c) Topical 7
o (Critical analysis of Sociology syllabus at the éenior secondary stage.
o Social Instructions — Marriage, Family, Kinship.
o Social Structure — Meaning, Elements — Status, role, norms, values, power and
prestige. |
o Social groups — Meaning, chat_‘qgte;r_:isﬁ@__gp(i__c_lgsyﬁcatioh.
o Social mobility - Meaning, types, factof:s. o

o Role of Sociology in developing national integration and internationalism.
UNIT-III |

‘e Methods of teaching

(a) Lecture method (d) Source method
(b} Discussion method (&) Problem method -
(¢} Project method (f) Survey method

¢ Techniques and devices of teaching :
{(a) Assignments (d) Seminars : | . QC/‘V

(b) Symposium (e) Dramatization | . QJ% \ cad"
(c) Ilustration (f) Questioning o
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UNIT-1V R

o

o
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o

I RIS AAL R A

Sociology text-book; 1mportance and quahtles supplementary material,

Sociology room -1 rnportance eqmpments
Teacher of Sociology — Impoxtancc quahtles and competence.
g e om

Teachmg aids: Meaning, 1mportance and typcs Use of chalkboard, charts, pictures,
O.H.P, T.V. films, computer, radlo, maps, globes, graphs.

UNIT-V

<

Yearly, unit,& Lesson Plan : Need, importance and steps of writing it in teaching of

e e

Sociology.

- o Evaluation — Meaning, modern concept 1mportance and types; preparing blue-print

)
TS n

and wntmg objective based test {terns.

' -:‘d.:.'_',".' iy r

Assignments :-
1. Class Test ST arks” .
2. Any one of the following :- ' ~10 matks ©0 !

b, Identification of life- skill. |

¢ Study of a selected proble‘n'l‘ of cﬁlﬂﬁﬁuniﬁf life related with fhe area of sociology.

s Development and executlon of a prOJect of sociology. | |

e Collection of source materials rclated ‘with sociology.

» Content analysis of the syllabus of the grade which has been taught by the student
~teacher wiih.speciai reference of: -

a. Identification of concept.

L

k1]
=l
4

c. Identification of activities and experiments.

REFERENCES :

L.

L_——_ml%‘w —‘H;—‘_‘“i n\\' et 3 ! A"? ‘J“‘L / /

Bottomors, T.B. (1975}. Introduction to Sociology. Bombay: Blackie and Dans.

2. Dharma, R.N. (2001). Samajshastra Ka Sidhant. New Delhi: Atlantic Publishers.

3. Development. Available at books.google.co.in/books?isbn=812610984X

4,

5. Jha, Jainendra Kumar (Ed.) (2001). Encyclopaedza of Teaching of Sociology. Institute

for Sustainable

Rao, Shankar, C.N. (2005). Socz'ology— Primary' Principles. New Delhi: S.C. Chand
and Company Ltd. o , . o

Q/ﬁﬁu (B “ad)
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Giddens, Anthony (2001). Sociology: A Textbook for the Nineties. London: Polity. I

.-.\3
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7. Shaida, B.D. (1962). Teaching of Political Science. Jalandhar: Panjab Kitab Ghar,

1962.

] 8. Singh, Gurmit (2008). (SamajzkAdhozn da Adhzapan) Ludhiana: Chetna Parkashan.
|| 9. Singh, Gurmit (2009). Teachmgof Soczal Studzes Ludhiana: Chetna Parkashan.
|| 10. Singh, R.L., Teaching of I—ustory of Cw:cs
'| 11. Syed, M.H. (2004). Modem T eachmg of szzcs/Polztzcal Science. New Delhi: Anmol
l| Publication o Lo , S
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7 Pedagogﬂ( o!f'Co“m}r)uter

| - o | | MARKS-100

~ Objectives: R

| After completion of the course the pupll teachers w111 be able :

| 1. To develop an understandmg of Computer system and its working.

l 2. To develop an understandmg of the educatlonal uses of various features of MSOffice
R ! i v ( TR S .

for commumcatlon

3. To create an awareness of the various uses of computer as a tool Tutor and Tutee.

IR

4. To develop the skills of software used for learmng through computers as cognitive

tools e _
- 5. To create awareness about the various educational Apps and resources offered by the

Internet brewser like Firefox and ‘Google Chrome. |

6. To enable the use of social medla for ‘tea:hlué, I‘earmng and related resources.

7. To develop the skill of preparing effective multimedia presentation and instructional
material using computers. '

8. To understand the concept of Open Education Resources & use of internet

Unit 1: Computer Education: Pedagogy

o Computer Education: Concept, need and importance, Application of computers with
special reference to education and society. - |

o Aims and objectives of computer education, present and future of computer education
in Indian schools. '

o Formulation of instructional objectlves in behaworal terms

Unit IT: Teaching Methods and Approaches SV f @



)
- ']
J

——— ——

o Methods of Teaching: Com;‘?a_r,aitiyle' study of various teaching methodologies in

context of teaching of computer education, Lecture, Discussion, Ilustration,
Demonstration, Project and problem solvmg method
o) Approaches to teaching: Personahzed mstmctlons, system approach, multimedia
approach, micro-teaching _ .
o Advanced methods of teachmgf C'Id/lJL- C;AI fnob:le leamning, and online learning
Unit I11: Computer Education: Curriculum and text books
o Computer Education Cumcuh;mn Conccpt and prmc1ples of curriculum for computer
education , need of currlculum development cell for computer education

I‘] Al

o E-books/Text Books: Charactenstlcs and crlterla for selection of computer books with

,".

special reference to theory and practlcaf 'books of computer subject
Umt IV: Computer Teacher and Computer lél-)t}a;atory
o Computer Teacher: Essential cjilallﬁcatlon and qualities of a computer teacher,
professional growth and code of conduct for ethxcal computer teaching
o Planning of Computer Laboratory Room space furniture, hght condltlons number of
computers etc. AR
o) Conimunity [ESOUrces utilizatlipn: Concept, need, and importance e.g. computerized
banks and hospitals etc. s |
o Practical ski}IS on computers: ‘Application Software, Word Prbcessors, Multimedia
presentation etc.
-0 Programming languages: Congé}:;t and g;éheratlons
0 | Internet
Unit V: Lesson Planning and Evaluation
o Lesson Planning: Concept, Need, and importance of lesson planning in computer
teaching, characteristics of a good computerized lesson plan
o Evaluation: Criteria to evaluate the computer teaching learning process, evaluation of
theory and practical. ‘ |
o c¢)Role of computers iri evaluation

o Recent trends in computer teaching leamm g process

Assignments:- o
1. Class Test 10 marks . \/




2. Any one of the following :- 10 marks
* Preparation of marksheet and question bank
¢ Preparation of instructional matenail/ét;ﬁmé\;fére using Ms word,Ms powerpoint
s Preparation of mark register of a class and .ts statistical and graphical presentation.
REFERENCE : ST
. An Initiative of Natlonal Intemet Exchange Of India & Digital Empowerment
Foundation, Digital know]edge centr ‘

. Computer in education by Atul Jam Pubhsher Isha Books (2006)

. Digital Knowledge Maps in Educat:on Technology Enhanced Support for Teachers
and Learners edited by Dr. ﬁlﬂ’( &fcnthaler (Umvers:ty of Oklahoma, USA) and
Dr.RiaHanewald (Deakin University, Austraha)

. Intel (2003): Intel innovation in Education Intel, Teach to Future-Students Work Book
Kuar Heman,Meerut: R. Lal Publisher.

. Integrating Educational Techng)ggy@ gc?inachépg, 4/E (With Cd), Pearson Education

India , Sept 2007.

. Kumar, Khushvinder and Kumar Sunil. Teachmg of computer. Gurusar Sadhar:
GBD Publications. E A o

. Khushvinder Kumar, Sunil :Kumar, ‘GBD Publications, GurusarSadhar, 2004,
http://digitalknowledgecentre.in/listing-category/e-education/ from |

. Rajaraman Fundamental of Computcrs New Delh1 Prentice Hall of India Pvt. Ltd.

w 259 -n-——,

. Smha P. K., Computer Fundamentals New Delhi, BPB, 1992. Sharma, Lalit,
Computer Education, F erozepurCantt., Wmtech Publications, 2006.
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“INTERNSHIP
INTERNAL ASSESSMENT SCHEME
MARKS-150+150=300

L. Micro Teaching 5 skill (Each skill of 2 marks) 10 Marks per year
2. Regular Practice Teaching in simu.létion condition including unit test in paper VII a+b
(lesson 10 per year) | 20Marks per year
3. Criticism lesson : 20 Marks per year
4. Observation S 15 Marks per year
o Ordinary Lesson .
¢ Demonstration Lessoin{
o Criticism Lesson _.
Teaching aids (5X4 per year) : 20 Marks per year




(for Art students- four in each method subj ect) and for science students-Two teaching aids .
and two practical in each method- per year.)' =+

6.  Practical in the audio- visual equipmeft two ( to be evaluated by Audio- visual in-
charge) | 15 Marks per year
7.  Internship
. Teaching of Method subject (15X1) " 1 ?’-‘*' " 15Marks per year
. Social Participation in Group | 10 Marks per year
. Participation in all activities of $chool! "' 10 Marks per year
. Report of any feature of schodl /('Jase study/ Action Research 15Marks per year
- C0urse EPC 1
READING AND REFLECTING ON TEXTS
: B Marks — 50
S o ‘
Objectives e 1
After completion of this course, the student teacher will: 1
o Improve his/her proﬁmency in readlng i V\‘frmng’ ‘thinking’, and ‘communicating’ in
the language of instruction. ‘
o Develop an interest in readmg
o Improve his/her ability to understand instruction
Course Content:- ‘
Unit 1: Engaging with narrative and descriptive account & expository writing
o The selected texts could include stories or chapters from fiction, dramatic
incidents, vivid descriptive accounts, or even well produced comic strip stories.
o The selected texts could include articles, biographical writing, or extracts from
popular nonfiction writing, With themes that are drawn from the subject areas
of the student teachers (verious sciences, mathematics, history, geography,
literature/language pieces) I%or this unit, the student teachers should work in
groups divided according td their‘subjects within which different texts could \
be read by different palrs of. student teachers.
Unit 2: Engaging with Journahstlc & Educatmnal writing \




I
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» The selected texts would iﬁclude newspaper or magazine articles on topics of
contemporary interest. Student teachers can be grouped randomly.

e Sclected texts here could be drawn from the wide range of popular educational
writing in the form of wg}lll-wntten essays, extracts or chapters from authors -
who deal with themes ﬁgﬁin_etiiucatlon, f.schoollng, teaching or learning. The
writings selected shoﬁid';‘fés‘,eﬁit‘ a definite point of view or argument about
some aspect of the above themes Student teachers can be grouped randomly.

Unit 3;: Engaging with sub]ect-related reference books

e The student teachers should work in groups divided according to their subjects.
Within these groups, ﬁai’fs of student teachers would make a choice of a
specific topic in their subject area which they could research from a set of

available reference books..| .., ,

Assignment

1. Class Test 5 marks B
2. Any One 10 marks :

\'x;'> ;‘;.: ~-”

e Writing : Based on the text (e g., summary of a scene, extrapolation of story or
converting a situation into a dialogue)

+ Group Discussion (on selected theme)

e Making notes on schematic form (e.g., flow diagram, tree diagfam or mind

map)

T oT our=S T

e [ndividual task, using readmg strategies such as- scanning and sknnmmg for

extracting information. :
» Making PPT to whole subject group.

Refrences-
1. The 4 Language Skills
www. Englishclub.com/language-skill.htm
2. Reading (Process) Wikipedia .
www.wikipedia.org/wiki/reading-process ‘
EPC_2
DRAMA AND ART IN EDUCATION

MARKS-30
Objectives:- e
! ¥ . \\4»
o (Acad) 107
SR jasthen
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To enable the students to—

il

T RTINS L

Develop the aesthetic sense and creetive thmkmg in the students.

Understand forms of art, performmg and visua] and its significant role in human life.
Understand relationship between art hterature and education.

Acquaint about drama as a cnt1cal pedagogy and develop consciousness & awareness
towards society. o

Understand about teaching of different subjects through drama and art education at

school level.

Understand cultural heritage of Indiz with g;‘iécial reference to Rajasthan.

. Understand about technical invasion in the field of art and future perspectives of

drama and art education.

Develop sensitivity, empaﬂly'at\;ﬂ' sense of responsibility for self development and

P Ny R
1o W

betterment of society.

UNIT-I.: Aesthetic Sense and Education’ * f e

Aesthetic sense and values: Mehmng, Néture 'Concept and Importance in Human Life.
Arts in Education & Education in Arts Transform art and aesthetlc sense through
education. _

Concept of Creativity, Creative writing, Modes in speech and impoﬂance of education
for it.JReiationship ‘between Art, Literature and Education. Historical perspectives of

various typss of Art it India.

E TEE

Introduction to music; - dhawam swar, sapttak, alankér, lay-taal,vadhaya-

' tantu,avnadhh, shushir, Dhanlok, lok- geet,lok vadhya & Introduction to Dance :-

history of dance- kala,lok-nritya.

UNIT—II: Performing Art and Learning

L ]

o py RN
L_‘ﬁ%_ ; & iy “?\1 UR

Introductions & type of Drama, Social aﬁd Educational relevance of Performing Art
and its place in contemporary Indian socieity.

General introduction of seven classical dance style, Knowledge of Indian Dance-
Drama tradition both in classical and'fol_k,' General introduction of Folk and Tribal

dances, Contemporary dance in Modem 'Iridia.



[

o Introduction of Folk Dram; of Ra_]‘ésthan Gavri, Tamasha, Khayal, Rammat, Phed,
I| Leela, Swang, Nautanki, Bhava1 Danpe and Drama training, its relevance to learning
at different levels of school. R
e Forms of the major cultural, art festivals, exhibitions, craft-fairs of India with special

reference to Rajasthan and ’then‘i significant role for enhancement of aesthetic &
TSR

I artistic sensibility.

) UNIT-UI Visual Art : Teachmg&Learmng

| e Play: Meaning, Concept, Need, LI‘y‘pf:s, Importance, relationship between learning and
J Drama Education. Dramatic Pressurc fof understanding problems in a new way.

ll | o Exploration and expérimehtati?ﬁi’ vifitli different types of Visual Arts: painting,
_’l printing, college, cartoon makmg, pHotography, clay modeling, model makmg,

-

| pottery, puppetry, rangoli, papcrart
| ¢ Use of visual art in teaching-learning process Art and Self-Expression. Need and
| importance of commumty pﬁft}i‘clzpmatllon” a

e Use of ICT in drama and ‘art ;n éciﬁcat:on computer graphlcs animation, special

effects, documentary films, movies, shdes Use of social media: youtube, blog, twitter.

'Hrl'li‘- !

‘Field Based Activities:
e Class Test 5 mark$

' ¢ Any one of the foilowing 10 marks

1. Prepare a street play (Nukkad Natak) rglétgg; to any social, political issue and perform‘
' | it on three different places of your city. |

l 2. Prepare Direct or Participate in Character play related with any historical topic of
l school syllabus and perform it in any schéol.

3. Prepare, Direct, or Participate in one Dance - Drama related with any contemporary
issue based on any form of Folk Drama of Rajasthan, perform it publicly and submit a
' report. _

4. Make a Documentary film related with any subject of school and present it.

5. Make any two type of Visual Art giveﬁ in this syllabus and use it in school or
{ | stimulated teaching.

6. Write three Drama-Scripts by your own on the basis of creative writing for échool

children. R ‘ -5 |
e

”\3\' st_ hai
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U .,‘ '
7. Visit or Participate in any cultural art festival or exhibition and submit a report with

your experlences l !
i ’ DO )

8. Organize an exhibition related to any form of Vlsual Art in your respective institution.
'REFERENCES:-

1. Bhavnani Enakshi : The Dance of Indla, Treasure House of Books, Bombay.
. LA n ot
2. Bhatachrya Dilip : Musical Instrument of Tnbal India, Manas Publications, New
Delhi 1999. L
SRRt I

Bharucha Rustom : Theatre and the world Manohar Publication, New Delhi.

‘!“Er

Chatuvedi Ravi : Theatre and Democracy, Rawat Publication, New Delhi.

Datta Ajit Kumar : Indian Amfacts, Cosrno Publlcatlons Lodon.

o B W

Hariharan M., Kuppuswami Gowri : An Anthology of Indian Music, Sandeep
Prakashan, Delhi. { _‘ ‘ ‘IFV.’. o
Khandalavala Karl J. : Indian Paiﬂfiné, Lalit Kala Academy, New Delhi.

=

8. Krishna Rao U.S., Devi Chandrabhaga U K A panorama of Indian dances, Shree
" Satguru Publication, New Delhi. ER
"9, Kothari Sunil : New D1rect10ns in Indlé.ll‘l é‘léﬁc‘e,:Mar'g Publication, Murhbai.

10.Lal Ananda : Theatres of Indi'at J()"‘>‘(7t‘"¢:)rcf1_“'Uhi%“1?.5P1r"ess.

11.Raja Deepak S. : Hindustani Music, D.K. Print World Ltd., New D'elhi. :

12. Sudhakar Kanaka : Indian Classical dancing, Sterling Pubiishers Pvt. Ltd. New Delhi.
Publication House, New Delh1 19-99 ) _‘P‘

14. Thames and Hudson : Arts & Crafts of India, London.

15.Vatsyayan Kapila : Traditions of Indianl Folk Dance, Clarion Books, Hind pocket
Bokks, New Delhi | |

16. Water house Devid : Dance of India, Popular Prakashan, Mumbai.

13.Tribhwn Robin D. , Tribhwan Preeti : R TribaI Dances of India, Discovery

17. Watts George & Bown Percy : Arts and Crafts of India, Cosmo Publications, New
Delhi.

18, THRAT! JFa=; mﬁwm%ﬁﬁuw TRl W, AR |
19.Wé2ﬁ.f?rmﬁmﬁm,#¥ﬁﬁg§5§?€, g, 1999 |
20. T[Tl . e : Wied e, W e vae, g aag, R |
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"SYLLABUS
SCHEME OF EXAMINATION AND COURSE OF STUDY
B.Ed - TWO YEAR, PART-2 :

PART-2 (2019-20)
Knowledge and Glirritulnm( Part-2)
Marks-50 N _I .! ‘ N
Objectives: SN

After completing the course the students will be able:-

» To enable student teacher appreciat’e the relationship between Schooling,
Education and Knowledge. +w =+ N

¢ To examine the different sources of knowledge and Ihell‘ kinds -

¢ To familiarize students with the process of Constructions of Knowledge -

¢ To critically analyze the role of Education in reproducing Dominance and
Challenging Marginalization with reference to Class, Cdste Gender and
Religion.

Unit-I Child’s Construction of Knowledge

o Sources of Knowledge : Empirical knowledge Vs Revealed knowledge -
¢ Different kinds of knowledge: -

(a) Disciplinary knowledge: Conce tsEind Alte ative C t .
plinary g p mativ Oncepsﬁ"’)




(b) Course content know]edge Crltena‘of Selectlon and Concerns

| (¢) Indigenous knowledge Vs Global knowledge
| (d) Scientific knowledge Vs Religious knowledge
. ¢ Concepts of Belief, Information, Kﬁowleage and Understanding
Unit I1 Curricalum Planning and Transaction
-"]': l‘ - 1-1\—;
y .. Constructlon of Curriculum .
¢ Models of Curriculum Development gwen by Franklin Bobbit, Ralph Tyler,
Hilda Taba and Philip Jackson: = i 5t

» Curriculum Transaction: Role of & teacher in knowledge Construction through
Dialogue, Challenge and Feedback asa Cntlcal Pedagogue.

Unit-III School: The Site of Currzculum Engagement

s Role of School Phi1030phy,~Adrr;inisktretiQn (and organization) in creating a
context for transacting the cuniel;lpm eﬁfeotiyely.
¢ Role of Infrastructural support in Teaching and Learning: Classroom seating
Arrangement, Library, Laboratory, Playground Canteen etc,
¢ School Culture and Orgamza‘tlonaf efhos s 'the context for Teachers’ Work,
¢ Teacher’s role and Support is “Develo:pmg Curriculum, Transacting Curriculum
and Researching Curriculum”: Realities and expectations. .
Test and Assiynment:- |
1. Class Test o 05 Marks
2. Project (Any one of the foliowing) 10 merké ;
+ Seminars discussions, movie appraisals, group work, field works,
¢ Projects and the close reading of arficles, policies, documents from key
practitioners in the area of Curriculum Studies in Education.
References- :
12. Aggrawal, J.C. (2008). Knowledge Commission -2006: Major Observation and
Recommendations, Educational Reforms 'm India for the 21* Century. New Delhi,
Shipra Publication. ! '

13.Balsara, M (1999). Principles of Curncu‘lum Reconstructlon New Delhi, Kanishka

Publication. ' 1
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14.Lal, RB. and Palod S. (2015) Pohcy Franev\ork and Isasues in Education. NEw
Vi

Delhi, R.Lal Book Depot. . !

15.Malareddy, M. and Rav1shanklar, S (\) Cumcu}um Development and Educational
Technology. New Delhi, SterlmgPubIlsherP Ltd

16. Mohanty, J. {2003). Modem Trends 1h 'Educatlon Technology. (Reprint Addition ’
2013) P CLI NS }

17.Prasad, Janardan and Kumar, Vijéy (199:7). Advanced Curriculum Construction. New
Delhi, Kanishka Publication. {
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B.Ed-09 |
Gender, Schiool and Society
e e MARKS: 50

Objectives:

After completing the course the students will be able:-

o To develop basic understanding and familiarity with key concepts-gender,
gender bias, gender stereotype, empowerment, gender parity, equity and
equality, patriarchy and feminism and transgender.

¢ To understand some important: lan imarks in connection with growth of
women’s education in historical and contemporary periods.

* To learn about gender issues in‘schdol curriculum, textual materials across
disciplines, pedagogical processes a.nd 1ts 1ntersect10n with class, caste, religion

and region; (}
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Tasks and Assignments
L.
2. Any one

LT "-'ﬂ"{l’“‘. g H%—I '
R o g ) . )
¢ To understand the need to address gender based violence in all social spaces and
evolves strategies for addrt?;s'fsiihg'»_'itf’

o~y T
SO

Unit 1: Gender Issues: Key Ctiﬁce'p'ts‘% .
» Gender, Sexuality, Patriarchf, MaJSEﬁlinity and Feminity
¢ Gender Bias, Gender Stereot],q:ﬁn%i and Empowerment
e Equity and Equality in Relatien with Caste, Class, Religion, Ethnicity,
Disability and Region. '
* Issues and Concerns of 'FranSgend%r,| “,

Unit 2: Socialization Processes m Iiidi:i: 'Family, School and Society

¢ Gender Identities and Sd&i%{liiati_ﬁih Practices in different types of families in
India. - e ‘ o

e Gender Issues in Curriculum :'@éndér, Culture and Institution: Intersection
of Class, Caste, Religion and éRegion — Construction of Gender in
Curriculum Frameworks since Indépendence: An 'Analyéis — Gender and the
hidden curriculum — Gender in texi and classroom processes — Teacher as an
agent of change - Life skills and sexuality.

» Sites of Conflict: Understanding the Importance of addressing sexual abuse
in family, Neighborhood and School and in other formal and informal

- institutions. |

i
Unit 3: Gender Studies: Historical Perspectives on Education
o Historical Backdrop: Some Landmarks in Socio-Economic and Education
upliftment of Status of Girls and Wbmen.
» Constitutional Commitments, I
¢ Reports of Commissions and Comrr:littees, Policy initiatives,
+ Schemes and Programmes on Girls Education and Overall Development of
Women for Addressing Gender Discrimination in Society.

Class Test 05 marks . |

OMarks 1 - r @



Preparation of Project on Kev Concepts and its operational definitions relating it
with the Social Context of the Teachers and Students ‘

Analyses Textual Matena_lls;.[ fzg;q.m!‘ the ,‘Perspectxve of Gender Bias and
Stereotype. SRHIATTE , L

Organize Debates on Equ1ty and Equahty euttmg across Gender, Class, Caste, ‘ ‘

Religion, Ethnicity Dlsability [aﬁd Regmn

Prepare a project on Issues and Concems of Transgender

Prolect on analyzing the growmg up of Boys and Girls in different types of ’

family in India. PR

References:- ' ST S R

s Desai, Neera and Thakkar, Ushac(2001); Women in Indian Society. National I
Book Trust, New Detfhi S

* Dunne, M. et al. (2003). Ge?uder%nd Violence in Schools. UNESCO.

* Kirk Jackie e.d., (2008}, Womp_mTqac_h]ng in South Asia, SAGE, New Delhi

s leach, Fiona. (2003). Practising Gehder Analysis in Education, Oxfam

e National Curriculum Framework 2005 Position Paper, Natlona! Focus Group
on Gender Issues in Education, 3. 2 NCERT, 2006.

* Nayar, Sushila and Mankekar Kamja (ed.) 2007, “Women Pioneers in India’s

Renaissance, National Bo’ék"TﬁJst"'Ne'W Delhi, India.

¢ Sherwani, Azim, (1998) the girl chlld in crisis. Indlan Social Institute, New
Delhi. |

» Srivastava Gouri, (2012), Gender éand Peace in Textbooks and Schooling
Processes, Concept Publishing Com"pény Pvt, Ltd New Delhi

o UNICEF (2005). 2005 and Beyond Accelerating Girls’ Education in South
Asia. Meeting Report. ‘

s Unterhaiter, Elaine. (2007) Gender, Schoohng and Global Social Justice,
Routledge. ‘
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Assessment for Learmng
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Objectives

' . o L
";’!,-J“.{‘ Tor !

The course will enable the student teachers to .

Tl
ot

* understand the process of evaluatlon

oo J.ll ,":‘.'j

* » develop the skill in preparing, admnnsteririlg and interpreting the achievement test.

« understand and use different tec‘hmiqués and to’ols of evaluation for learning.

« comprehend the process of assessnfent ifor leammg
i [ TG Foi

» develop skills necessary to compute basic statlsncal measures to assess the leamning.

=) s A Al
e Basic Concepts: assessment,,. evaiuatlon; -measurement, test, examination,
formative and summative evaluation, continuous and comprehensive

Unit 1: Basic Concepts and Overvnew | o
assessment mandated under RTE, and: gradmg !

[
s Purpose of assessment in dlffJerent paradlgms (a) behawourlst (with its limited

view on learning as behaglttur), (bj eonstructivist paradigm and (c) socio-

culturalist paradigm;. distinetion.-between ‘assessment of learning' and ‘
assessment for learning’; assessment. as a.basis for taking pedagogic decisions .

* Significance of assessment for Iearmng

e Self assessment and peer assessment

Unit 2: Analysis of Existing Practices of Assessment

e e i A e A

o Records used in Assessment: a) Profiles: Meaning, Steps involved and criteria
for developing and maintaining a coniprehensive learner profile. b) Evaluation ||’
rubric: Meaning , Construction and ;Uses ¢) Cumulative records : Meaning,
Significance :

o FEthical Principles of Assessment Exammatlon Reforms a. Continuous and

Comprehensive Evaluation (CCE) b. Choice Based Credit System (CBCS) ¢.

Open Book Examination 1

Unit 3: Assessment in the Classroom and Record Keeping

» Expanding notions of learning in a constructlvxst perspective.
+ Ability to develop indicators for assbssment.

o Tasks for assessment: projects, assignments. g \@\




PR
¢ Formulating tasks and questlons that engage the learner and demonstrate the
process of thinking.

' » Scope for original responses; observajion of learning processes by self, by
peers, by teacher. e
¢ Organizing and planning for student portfohos and developing rubrics for
portfolio assessment, teachers’ !I_ql,_lg.pqsz and group activities for assessment.

Unit 4: INTERPRETING TEST SCORES

|
» Presentation and Organization of data : Frequency distribution
» Graphical representation of data, Histdgram, Frequency polygon
¢ Measures of Central Tendency : Mean, Median, Mode
e Measures of Variability : Quarnle Dev;atlon Standard Deviation
o Percentile and Percentile Rank.,; .
' e Rank difference method by spearmans Co efficient of correlation, Types of
correlation
: ¢ Normal Probability Curve URTOPC,TFi?SFU_S?.S
Unit 5: Feedback e e
¢ Feedback : meaning, importance an&tf;/pe's'
¢ Feedback as an essential component of assessment; types of teacher feedback
(written and oral). '
e Feedback to students and feedback toi parents; peers’ feedback, scores, grades

and qualitative descr:ptlons developmg and maintaining a comprehensive

] _..,T.; T

leamner profile.
e Challenges of assessment. | 3

Tasks and Assignments .
I. Class Test 10 marks |
2. Any one : 10 Marks

» Developing an achievement test Wiﬂl its Blue Print, Answer Key and Marks
Distribution. - ,

* Developing a Portfolio / Profile / Evaluatlon Rubric (format).
o Evaluation of available Unit test and reformation of the same.
¢ Designing Questionnaire / Interv1ew Schedule on a given topic
* Preparing any four evaluation tools for Formative Assessment.

'REFERENCES:- L N\ qan
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1. Deshpande, J.V. Examining the Exammatlon System Economic & Political ’
Weekly, April 17, 2004 Vol XXX%[XNbIﬁ Nawani, D (2015).

2. Re-thinking Assessments in Schools, Economic & Political Weekly, Jan 17, Vol L,
No. '

3. Nawani, D (2012),- Continuously and comprehensively evaluating children,
Economic & Political Weekly, Vol. XLVIH] Jan 12, 2013.

4. NCERT(2007) National Focus Group Paper on Examination Reforms S. K. (1994). I

'5.Applied Statistics for Education.Mital Publicatians.

6.Garrett, HE. (2008). Statistics sin Psychology and Education. Delhi: Surjeet
Pubhcatlon

7 Mrunalini, T. (2013). Ediicational EValhailén Hyderabad: Neelkamal Publications
Pvt. Ltd. houm g ade
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Creatmjg and mcluswe school

P oh

’
MARKS: 50 !

' Objectives: |

The course will enable the student teachers to -
- To demonstrate knowledge of different. pe;spt:ctlveb in the area of education of
children with disabilities.

*To reformulate attitudes towards children w7ith special needs.

« To use specific strategies mvolvmg skxlls in teaching special needs children in
inclusive classrooms. :

» To modify appropriate Ieamer—friendly evaluation procedures.

*To incorporate innovative practices to respond to education of children with special

needs.

* To contribute to the formulation of polfcy; G

*To implement laws pertaining to education of children with special needs.

Course:-
o M\( ad.)118
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¢ Concept of special education, 1ntegrated educatlon and inclusive education;

UNIT 1: PARADIGMS IN EDUCATI(_)I_:{,QEC_I‘-H?I__,\I_)R.EN WITH SPECIAL NEEDS
SRS S

» Historical perspectives and contemporary t trends Approaches of viewing disabilities:

The charity model, the bio centnc model the functlonal model and the human rights
model

Philosophy of inclusive education. »- |- :;iq P

UNIT 2: LEGAL AND POLICY PERSPECTIVES

W ||l’3".

RTE Act, 2009. ‘ |
National Policy — Education of Stucfents w1th Dlsablhtles in the National Policy on
Education, 1968, 1986, - e '

PQA(1992); Education in the National Pohcy on Dlsablhty, 2006.

Education of Special Focus Groups under the Sarva Shiksha Abhiyan (SSA, 2000);
MHRD, 2005, Scheme of Inclusive Education for the Disabled at Secondary School
(IEDSS, 2009), National Trust and NGOs.

Community-based education. o
AR N (I

- UNIT 3: INCLUSIVE PRACTFICES IN CLASSROOMS FOR ALL

e Pl

¢ School's readiness for addressmg learmng d1f iculties

¢ Technological advancement and its apphcatlon - ICT, ‘adaptive -and assistive -

devices, equipments and other technologies for different disabilities

® Pedagogical strategies to respond to individual needs of students: Cooperative

learning strategies in the classroons, peer tioring, social learning, buddy system,
reflective teaching, multisensory teaching, etc.

* Documentation, record keeping and maintenance. -

Tasks and Assignments

- 1. Class Test 05 marks

2.Any one 10 Marks

» Making a Report of Visitto a resource réom of SSA.

* Interviewing a teacher working m an Ihciuswe School.

, e Case study of a Learner with SpeCIal needs !
| % L
REFERENCES: S ij \Qc/w |
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i 1. Dunn., L & Bay, DM (ed) Exceptlonal Chlldren in the Schools, New York : |

lf Holt, Rinehart, Winston.
2. Hallahar, D.P & Kauffman, J.M., Exceptlonal Children: Introduction to Special.

I Education, Allyn & Bacon, Massachusetts 1991
I 3. Hewett, Frank M. & Foreness Steven R., Education of Exceptlonal Learners,
] Allyn & Bacon, Masachusetts; 1984 | o F
I 4. Kirk, S.A & Gallagher 1.J.;»Education: of Exceptional Children ; Houghton |
If. Mifflin Co., Boston, 1989 "1i-xf i wrj i« to

' 5. Magnifico, L.X: Education 'of the Ex¢eptional Child, New York, Longman.
) 6. Shanker, Udey: Exceptional Chlldreﬁ Jifllundur: Sterling Publications.
||\ 7. Singh, N.N and Beale, LL: (¢ds.) Learmng Disabilities — Nature, Theory and
| ~ Treatment Spring-Verlag, New York Inc 1992.

OPTIONAL Spec1al COURSES- (ANY ONE)
A L 8
> ' B. ED 12« (I)
PEACE EDUCATION
B OBJECTIVES:- I i m_]i .

- N N
The course will enable the Stud[eint:'téachers to -
R
-to understand the concept of peace education. -
to acquire the knowledge about peaceful mind makes peaceful world.
To understand the theory and practice of peace education
To nnderstand the philosophical thoughts for peace.

| To promote awareness about the existence of Conflicting relationships between
people, within and between nations and between nature and humanity.

» To create frameworks for achieving Péaceful and Nonviolent societies.

UNIT I Concept of Peace

¢ Negative peace and Positive peace,

¢ Negative Peace - Peace as absence of war and abolition of war, as the
minimization and elimination of violence, as removal of structural violence,
Peace with Justice, Peace and Nonwolent llberatlon technique (Satyagraha) and
Disarmament. '

o Positive peace: Peace as Love, Mutual AICI Positive Interpersonal relations,
Peaceful resolution of Conflict, Peace and Development, Alternative defense,

living with nature and preservmg Life and Eco system and Holistic Inner and
Outer Peace. b
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Unit -2: Introduction of Peace Educap’pné

R T S |

Meaning, Concept and need queace Educatlon
As a universal value - = .

Aims and Objectives of Peace Educatzon

Role of Social Agencies: Famlly Rehgzon Mass Media, Community, School,
NGO'’s, Government Agenmes in promotlng peace education.

Current Status of Peace Educa,tlon at G]obal Scenario.

1

Unit 3- Bases of Peace Educatlpn ‘

Becoming peace teacher- acqmsmon of knowledge, values and attitudes.
Life Skills required for Peace Education (WHO)

Areas of Peace Education: Conﬂlct management Conservation of
Environment ity T

Challenges to Peace- Stress Conﬂlct Crimes Terrorism, Vinlence and
Modernization. : IR

Strategies and Methods of teaohmg*Peace Education- Meditation, Yoga,
Dramatization , Debate and’ etc ri Heo

Peace Education for Llfe apd Llfe long education, Peace Education and
Removing the Bias towards Vlolence Correcting Distortions.

Model of mtegrated Leamning - Transactional Modalities - Cooperative |
Learning, Group Discussion, Project Work, Role Play, Story Telling, Rational
Analytic Method — Case Analysis and Situation analysis,

Peace Research, International classroom, Intemational ~Parliament, Peace
Awards, Creating Models for“Péace~tethnology - development of new tools,
techniques, mechanisms and institutions for building up peace and Engaging
students in Peace Process.

Cpti I ELR ’
UNIT 4.Effective Teachmg 01' J’eace s ' ]

Unit 5- Transacting Peace Education & Role of Social Agencies:

e Integration of Peace Education through curricular and co-curricular activities
¢ Role of mass media in Peace Education
» Programmes for Promoting Peace Edugation -UNESCO

Addressing challenges to peace in Multleulturai Society.
Role of Religion in propogation of Peace Nelson Mandela Mother-Theresa,

Vivekananda, Gandhian Phllosophy in promotmg Peace Education. Role of
Great personalities in promoting Peace

Tasks and Assignments
| | P"’ 4121
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1. Class Test 10 marks
2.Any one 10 Marks

1
vicesl e i
e Prepare a Role Play of Great Personalities who worked/ contributed towards ' '

Peace. AR 1 U

¢ Qrganize an activity in schools to proz‘note Peace.

» Write a report on Gandhi and Peace: | b

. & Write about the contribution'of any j:vcﬁo Nobile prize winners for Peace.

e Prepare an album of Indian PhﬂOSQPh§T$ gnd write their thoughts on peace.
REFERENCES :- ST 0w

1. Adams.D (Ed) (1997) UNESCO and a culture of Peace: Promoting a Global
Movement. Paris UNESCO.

e e
2. Aber] L. Brown, J. LAHennch CC(1999) Teaching Conflict Resolution: An
effective. RPN ST IR

‘3. DrHascen Taj (2005) iﬂatlépa] Concems and Education, Neelkamal
Publications.pvt.Ltd SN B

4. DrHaseen Taj (2005) Current challeges in Education, Neelkamal
Publications.pvt.Ltd :

5. Mahesh Bhargava and Haseen Taj-;{-ZQOQ};Gli-rnpses of Higher Education. Rakhi

6. Prakashan, Agra-2 7. Witp://www.un.org/cyberschoolbus/peace/content. htm.

s To acquaint them to allied areas in Physical Education.
* To sensitize the student teacher towards physical fitness & its importance.

~ Course - B.Ed - 12 (II) . .
| PHYSICAL EI_)_UCATION AND YOGA
OBJECTIVES:- B MARKS-100
The course will enable the student teacher§ to—-
* To enable them to understand the ﬁeed & imbortance of Physical Education. ‘

o 5
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|{ ¢ To make them aware of the beneﬁts of phys:cal fitness & activities for its
i development. TERUEE R

To help them acquire the skills for assessment of physical fitness.

To introduce them to the philosophical bases of Yoga.

To introduce them: to types of Yoga & its importance.

To motivate them to resort to physical activity for the fitness development.

To help them understand the procedure of health related fitness evaluation

T & & & »

Unit 1. PHYSICAL EDUCATION

» Introduction, Definition and Meaning, of physu:al education
» Obijectives of physical educatien. . o
» Scope of physical education & a[lled areas |n F’hySIcal Education

Unit 2. PHYSICAL EDUCATION AND METHODS

« Need & importance  of physml eduéation in different levels of school(sec. and sr.
sec.level)

o Training methods:- Developmént’ of ¢omiponents of physicai fitness and motor
fitness through following training methods ( continuous method, interval
method, circuit method, faﬂlek/speed play and weight training)

¢ Development of Techmques and Tactics i
Unit 3. PHYSICAL FITNESS |

« Definition, Meanina, Types and factors of physical fitness
» Factors affecting physical fi tness
» Benefits Physical Fithness &% = =77 s

Unit 4:- PHYSICAL FITNESS AND YOGA ACTIVITIES
: Need of physical activities at school level.
importance of physical activities at school level
Assessment of physical fitness
Introduction, Meaning and mis-concepts of Yoga
Ashtang Yoga (8 stages of Yoga)
Types of Yoga
Importance of Yogasanas, Pranayama and Shudhikriya -
importance of Meditation in school '

Unit 5 ;- Human abilities and Yoga in Indian context
* Education and Yoga - Promotion of intelligence, awareness and creativity

through Yoga, Yoga in Class — rooms (Primary , Secondary and Higher
education levels).

[ U“““'“‘{M"Uj/b
. |
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e Stress and Yoga: Stress — Deﬁmtlon Causes Symptoms, Complications in life ;
Yogic management of stress re}ated dlsorders — Anxiety, Depression and
Suicidal tendencies. T

Tasks and Assignments

1. Class Test - 10 Marks
2. Any one following : 10 marks " 5 :
» Learning and performing of basic yogrc activities
 Health and physical education:relationship with other subject areas like science,
social science and languages.
« Fundamental skill of gameslsports and yoga

REFERENCES:-

; O xr
LR L

g0 b :;# Ty

¢ Kuvalayananda, Swami, Pranayama,(1983) , Popular Prakashan Bombay.

o Kuvalayananda, Swami,Asanas, 619&3’) 'Popular  Prakashan = Bombay,
English/Hindi.

¢ Lal, Raman Bihari. (2008) Slkéha Ke Daarshnik Evam Samajshastriye Sldhant
Meerut, Rastogi Publications.

e Nagendra, HR. ( 1993 ). Yoga in Education. Banglore, Vivekananda Kendra.

¢ Niranjananada, Swami. (1998) Yoga Darshan. Deoghar, Panchadashanam
Paramahamsa Alakh Bara. <t vl

e Rai, Lajpat, Sawhney, R:C; and' ~Selvamurthy, W.Selvamurthy (1998).
Meditation Techniques, their: Sclentlﬁc*EV,aluatlon Gurgaon, Anubhav Rai |
Publication. SRR S N

¢ Raju, P.T. (1982).The Phllosophlcal Tl'adltIOI‘lS of India, Delhi ,Moti Lal
Banarsi Dass.

* Ram, Swami. (1999). A Practical Gu1de to Holistic Health. Pennsylvania,
Himalayan Institute of Yoga.: == w == i 5

e Reyna, Ruth. (1971). Introduction to Indian Ph1losophy New Delhi, Tata
McGraw-Hill Publishing Co. Ltd.

B.Ed-- 12 (I1I)

GUIDANCE AND COUNSELING

OBJECTIVES:- : | MARKS-100

The course will enable the student teacHers to -
 Understand the concept, need and meaning of guidance.
* Getacquainted with the principles , issues, problems and procedure of guldance
¢ Develop understanding about the role of school in guidance.

. - e
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Understand the various areas, tools and techniques in guidance.
Understand the concept, need apd meaning of counseling.

Get acquainted with the principles.and process of counseling.
Understand the tools and tgchniques in counseling.

UNIT - 1.GUIDANCE IN SCHOOL
» Concept, Need and Meaning of Gmdance
Principles of Guidance. Ui oo e
Procedure of Guidance ( steps) -
Issues and problems of Guidancé. '

Role of school in Guidance. .. ... .., . ...

UNIT 2. AREAS, TOOLS AND TEGHNIQUES IN GUIDANCE.
¢ Personal, Educational and voeatjonal Guidance. -

Tools :- Records of students rc .- -
Cumulative Record
Ratin gscale
Psychological tests.
Q u estionnaire and Inventories _
Technigues in Guidance (a) O.qu.r\ya\,tiq_nt_i (pzlntewiew,(c)Sociometw

L .

UNIT3. COUNSELLING IN SCHOOL i i~ :
¢ Concept, Need and Meaning of counsehng
Principles of Counseling. ;
counseling Process and Role. o
Directive, non-directive and eclectic Go*.lnselmg
Qualities and role of a school counselor.

UNIT 4. TOOLS AND TECHNIQUES IN COUNSELLING
» Individual counseling and Group counsehng
Lectures , discussions and Dramatics as technlques in counseling.
Importance of follow-up in counseling.
Counseling for the chiidren with special needs
Counseling for parents.

UNIT 5 Guidance and Counseling for Specnal Needs Population Guidance of
children with special needs

problems and needs Lo
guidance of the gifted and creative students
guidance of under achiever, |
slow learners and first generation learners

ol oo BRI 2]
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" e guidance of learning disabled, Drug _a:ddicts'and alcoholics
» De addiction centers, Career. resource centre
e Evaluation of counseling, :
Need for research and reforms in gmdance a:nd counsellmg

Tasks and Assignments . ;. __,i'_;' RV
1. Class Test 10 ma:rks .
2.Any one 10 Ma[rk§ o

SR T sl
» Interview of a school counselor RTINS
+ Visit to a guidance or counsehng centre and write a report.
¢ Administration of an individual test and prepanng a report.
TRl
Referznces:- b
1. Anastasi A, Differential Bsyx:holegy, New York: Macmillan Co 1996
2. Arbuckle Dugland, Guidance and Counselhng in the classroom, Allyn &
Bacon Inco, 1985. .
3. Bagrki.B.G., Mukhopadhyaya.B. Gu1dance and Counselling; A Manual,
New Delhi: Stanley Publishers, 1990
4. Crow & Crow, An introduction te- Guldance New Delhi: Eurasia Publishing
House, 1992.
5. Freeman E.S, Theory and Practlce of Psychologlcal Testing, New Delhi:
Henry Holt 1992. = T
6. Jones.AJ,, Pr1nc1ples of Gu1dance, New Delhl McGrew Hills Pubhshers
1970.
7. Kochhar S.K-Educational and vocatlonal Guidance in secondary schools,
New Delhi, sterling publishers Pvt: ld; 1990+
8. Kolher. S K., Educational and Vocational Guidance, New Delhi: Practice
Hall India Ltd., 1995. 9. NCERT, Guidance and Counselling in Indian
 Education, New Delhi: NCERT, 1978

B.Ed 12 (IV)
HEALTH AND PHYSICAL EDUCATION

OBJECTIVES:- o MARKS-100
The course will enable the studenf'teacliers foi—

» Tointroduce the student teacher with the ;:oncept of wholistic health.
¢ Toenable them to understand the various dimensions &determinants of health.

b )
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-Unit 2. HEALTH AND PROGRAMME

To acquaint them to school, health program and its importance.
To enable them to understand the need & importance of Physical Education.

To acquaint them to allied areas in Phy51cal Education.

To sensitize the student teacher towards physlcal fitness & its importance.

‘To make them aware of the beneﬁts of physical fitness & activities for its

development.
» To help them acquire the skills for assessment of physical fitness.

* o » o ®

Unit 1. CONCEPT OF HEALTH S
Introduction, Definition and Meamng of Health
Dimensions of health : :
Determinants of health |

[ o

Importance of balanced dlet R
. | ‘f“’ ‘.:: - ‘)‘ .z‘_-

‘\

e & & &

 School health programme
+ Role of teacher in development of health
¢ Health Hygienic Education

Unit3. PHYSICAL EDUCATION g
+ Introduction, Definition and Meanlhg of f physrcal education’
» Objectives of physical education l
» Scope of physical education & allied afe‘as ln Physma!

Education AR A

o

Unit 4. PHYSICAL FITNESS
s Definition, Meaning, Types and factors of physwal fitness
+ Factors affecting physical fitness .
» Benefits Physical Fithess =~ 7 ~7 7 = 7o
¢ Physical education and sports.

Unit 5. PHYSICAL FITNESS AND EDUCATION
« Need & Importance of physical activities'at school level(SEC. & SR. SEC.)
o Techniques and methods of Assessment of physical fitness

Tasks and Assignments

1. Class Test - 10 Marks

2. Any one following : 10 marks -

» Activities for development of physncal f tness

* Project on health/sports. -

* Analysis of various text books from health and physxcal education point of view.
[ ]

Organization of games and sports toumaments
Rules and Regulation of sports.
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References:- P
e Brown, Gordon, Board of Educatlon Tentative Curriculum Gide for physmal

Education, Volume -1, Ridgewood public schools new jersey, 1960. th
Diehl, Harold, Text book: ochealﬂjfub fhwng, 5 edition, McGraw—Hxl] book
company, New York, 195. : i
Bauer, W-, Today's Health Gurde Annerlcan Medical Association, 1965,
Joint Committee of Central and Seot;hrsh Health Service Councils, “Health
Education” Her Majestry's Satatlonary Office, London, 1964.
Ministry of Education Govt. of India, “Anational plan of physical education and
recreation”, Albion press, Delhu 1956.
Bulletin No. 5, “A Guide to Teaphmg phys1eal Education in secondary schools',
state department of education; Talaharssee Florida, 1948 7.
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ENVIRONMENTAL EDUCATION

OBJECTIVES:- | - MARKS-100

The course w1lI enable the s'mdbnt tea@hﬁs to -

,'-n,':‘ l\\ F':’"':
To acquaint the student teachers with the concept of Environment and Ecology.

To create awarencss and generate 1nterest of student-teachers in Environmental
Education.

To provide knowledge to the StudéntLteachers about Pollution and its controi.
To sensitize student-teachers to the Global Environmental problems.

To sensitize student-teachers to the need for Conservation of the resources.
To develop desirable attitude, values and respect for the Environment.

COURSE

UNIT - I: ENVIRONMENT & ECOLOGY
* Introduction to Environment and Ecolegy: Concept of Environment
e Ecology, Biosphere, Community, ‘Popﬁlatidn

¢ Eco-System, Major Ecosysterns of the World (Grassland, Fresh water and
Tropical Forest). oo

UNIT - Il ENVIRONMENTAL EDUCATiON 5
+ Environmental Education: Meamng, Objectlves
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} o itsneed & importance
'l » Principles of Environmental Education.
fr a7 i
| UNIT -III : POLLUTION CONTROL !
| - e Pollution Monitoring and Control: Concept of Pollution,
+ Types of Pollution - Air, Soil, Wai;er and Nouse Pollution, their sources
e Effects, monitoring and control . ;

Unit IV Environmental Health" hﬂd Safety
Concept of safety, health and ehylrorirnent

Diseases through pollutiofi:i F’i 51'? H
Management to control disea 1

Environmental Health & Human Soplety

-

UNIT -V: NATURAL RESOURCES MANAGEMENT
e Natural Resource Conservation and” Management Definition Classification of
Natural Resources,
¢ Their Conservation and Managemeﬁt
, ' o Wildlife Conservation & dlsaﬁﬁer mapagement
Tasks and Assignments

R !ift .

o 1. Class Test 101‘(}@;]\38_..0} L”'V
2. Any one ' IO‘MQJ;Wt 3

) o Plant one tree and write a repo,
) ¢ Organize rally on world envir;

l n .on! envm?nmental awareness
I y e Preparing a Scrap File ajong g
!
J
l

e t‘day and write the report
4 &@ns of student-teacher related to

Environmental Problem

e Carrying out a Project ¢ y preparing its detailed report.

REFERENCES -
e Dani, H.M. (1996). Environ

H
.i.

) :. on Chandigarh: Panjab University
Pubhcatlon Bureau : LL

sironmental Education. Ludhiana:
Tandon Pubhcatlons ' ‘

* Khoshoo, T.N. (1999). Environj
} Ashish Publication House.

; e Kohli, VK. and Kohli, Vikhs. (1995) Emvirommental Pollution and
Management. Ambala: Vivek Pupli

s Trivedi, PR (2000) Encyclgp it \Erwironmental PollutionPlanning and

. dll_ECOF?erns and Strategies. New Delhi;




" Unit- II Introduction to Computer

EPC-3
Crltlcal Understandmg of ICT

. Marks: 50
Objectives: NI TE :
. To enable the students to recogmze understand and apprec1ate ICT as an assertive
learning as a enormous functional support to teachers.
. To know and understand different parts of computer and their functioning.
. To understand the operating system of Computer
. To develop skill in the use of Intemet.
. To appreciate the concept of, mtegratlon of Information and Communication
Technology with Education. . =
- 6. To make use of Modern Information and Commumcatlon Technology to improve

teaching-learning process.
7. To develop positive attitude towards handling of computers.
Unit - I Information Communication Technology in Education

*» Concept, Importance, Meamné & Nature of I[nformation & Communication
Technology. - SRR

%+ Need of Information & Communication Technology in Education.

% Scope of Information and ' Comhiinication technology areas; (Teaching Learning
Process, Evalvation, Research S4nd Administration), Trends in Information and
communication and Technology

% Paradigm shift in education due to ICT content with special reference to curricuium,
Role of Teacher, Methods of teaching, Classroom Environment Evaluatlon Procedure
- and Educational management :

< Challenges in mtegratmg Information communication Technology in school
Education. S S,

.—1

hob W

.0

¥ General awareness about functicning of Computer

» Generation, Characteristics, Types bf computers and uses of Computer

* Brief introduction of working computer using the block diagram.
» Hardware :

- o Input device- Key Board, Mouse, Scanner, Microphone and digital Camera

* Output device- Monitor, Printer, Speaker and Screen Image projector

* Storage device- Hard Disk, CD & DVD and Mass Storage Device (Pen drive)
% Software :

» Operating System- Concept and function-

* Application software (Its uses in education)

* Word Processors -
Power point presentation

e R




* Viruses & their management Do
Unit- ITT - ICT supported teaching/ loa.rmng strategnes, Internet and Intranet
< CAL- Computer Assisted Learmpg ,
PBL- Project Based Learning . o
Technology Aided learning
E- Learning —Concept & Nature
Web Based Learning
Virtual Classroom
Concept need & importance -
Facilities available for Communication
* Email, Chat and online conferencmg
o E- Library, websites, blog, Wlkxpedm
«% Search Engines- Concept and uses. .
Tasks and Assignments: Practieal + Sessmnal (Submlssmn Report) - 30+20 =50
marks THNSIRE S
Pracncum 30 marks e
% Prepare a report on Effective teachmg learmng process with ICT.
Practicing word processing using, IndLan language software.
Practice in instaliing various systc:m and apphcat:on software.
One term paper on any topic to rcIated o ICT
Comparison of various ICT supported teachmg leammg strategies.
%+ Report on web based learning environments.
Sessional (Submission Report): 20 marks
*» Preparation of Studies for teaching on any topic at the school level
< Analysis of Multi Media Packages ,.. ..
< Any Seven Topic - Key Board, Mouse Prmter Momtor CPU, Motherboard RAM &
ROM, Hard disks,- Floppy Disk, SMPS, UPS
References:
1. Shukla, Satish S. (2005}, Basics of Information Technology for Teacher Trainees,
Ahmedabad; Varishan Prakashan
2. Singh, V.P. and Singh, Meenakshi (1999), Computer=Terms and Definitions, New
Deihi
3. Rajsekar, S. (2010). Computers in Education. ND: Neelkamal Publications Pvt. Ltd.
4. Roblyer, M.D. (2008). Intergating Educational Technology into Teaching. New Delhi:
Perason Education, South Asia, India -
5. Singh, Kamal.D., & Kaur, D. (2008). Usmg Computers in Education. New Delhi:
Dhanpat Rai Publishing Company (Pvt. )} Limited.
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‘ 10.Kulsum, Dr. Umme (2014) : Informatlon Commumcanon Technology in Teacher

Education, H P. Bhargava, Agra. -+ . -
i - '11.Bhargava, Rajshri, Bhargava  Piyush- (2012): Information and Commumcatlon
Technology, H.P. Bhargava House, Agra, - - -

UNDERSTANDING THE SELF
RS MARKS: 50

Objectives

The course will enable the student teachers to — '

s To develop understanding about themselves the development cf the self as a
person and a teacher. .. ... .
e To develop social relatlonal sensﬂmty and effective communication skilis,
- including the ability to listens and dbserve!
e To develop a holistic and; mtegrated understanding of the human self and
personality.
" e To build resilience within td'deal with conflicts at different level and learn to
. create terms to draw upon collective strength.

¢ To help explore one‘s dreams, aspiration, concerns thrbugh varied forms of
~ self expression, including poetry and humour.
¢ To introduce yoga to énchanCe abilities of body and mind and promote

sensibilities that help to give in peace and harmony with one‘s surrounding.
Unit 1: Exploring the self {potential of self, fears, aspirations)

» Exploring the self (potential of self, fears, aspirations)
o Self identity |
¢ Teacher as a refiective practitioner
Unit 2: The Evolving Self
» Developing the self (building self esteern, self image)
« Harmony and peace with self (RcsilignCe, mindfulness)
» Positivity and management of emd_tions

¢ Tactics and techniques of self underétanding

_ i M \@o ad)

’
]

ch‘y fRaI8SOT
Univer® }.ﬁ‘up‘ /

§  -




Tasks and Assignments -
1. Class Test 05 Marks
2 ANY ONE IOMarl%s"'

Umt 3: The Emerging Self

e Stereotypes and Prejudices. Gender Class Caste, Race, Region, Language,
Religion, G

e Disability ( any three of the indicated may be chosen) Agencies that shape the
self : Family, School and Media = .

e Challenging stereotypes

o Participate or lead in real' hfe 1nterventlon (within families/college or
community) through gwdance énd counsehng

o Review of personal narratives, lifé stories and group interaction.

e Write a reflection about },;dui"jﬁufriéy- a$ ‘a student-teacher. Identify areas where
you think you need to 1mprove and elucidate how you intend bringing

improvement in yourself in these. areas -

REFERENCES:-

e Duvai, 1. S.,» & Silvia, - P. J. (2002). Self-awareness, probability of

improvement, and the self-serving bias. Journal of Personality and Social
Psychology, 82, 49-61. Phillips, A: G.,»& Silvia, P. J. (2004).

e Self-awareness, self-evaluation, and creativity. Personality and Social

Psychology Bulletin, 30, 1009-1017.

¢ Povinelli, D. J.,» & Prince, C. G. (1998). When self met other. In M.Ferrari& R.

J. Sternberg (Eds.), Self-awareness: Its nature and development (pp. 37-107).
New York:

¢ Guilford Mullen, B.» &Suls, J. (1982) Know thyself: Stressful life changes and

the ameliorative effect of private _self-.conscmusness Journal of Experimental
Social Psychology, 18, 43-55.

o Lewis, M.« & Brooks-Gunn, J (1978). Self knowledge and emotional

development. In M. Lewis & L. Rosenblum (Eds.), The development of affect:
The genesis of behavior, 1 (pp. 205-226). New York: Plenum Press.
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e LuftJ and Ingham Branden, N., & Archibald, S. (1982). The psychology of self-
esteem. Bantam Books. o

 Rogers, C. (2012). On becoming a person: A therapist's view of psychotherapy.

» Houghton Mifflin Harcourt. Rogers, C. R. (1974). Toward becoming a fully
functioning person. Readings in Human. - '

e Development: A Humanistic Approach, 33. Seligman, M. E. (2011). Learned
optimism: How to change your mind and your life.

s Vintage. Kabat-Zinn, J. (1994). Wherever you go, there you are: Mindfulness-
meditation in everyday life. Hyperion. Kirby, A. (1992). Games for trainers. Al
dershot: Gower.
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